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I. Background

Why do a task analysis?  Task analysis for instructional design is a process of analyzing and articulating the kind of learning that you expect the learners to know how to perform (Jonassen, Tessmer, & Hannum, 1999). A thorough task analysis is essentially a blueprint of the instructional sequence and it assures the instructional designer that there are no gaps in the instruction. Instructional designers perform task analysis in order to determine: the goals and objectives of learning, operational components, what task performers do, what skills are needed, what knowledge is needed to perform the task, what should be taught, sequence in which tasks are performed, learned and should be taught, how to select instructional strategies, activities, media, environments, and how to construct performance assessments and evaluation (Jonassen, Tesmer & Hannum, 1999).

The Virginia Training and Technical Assistant Centers (T/TAC) has selected an information-processing analysis (IPA) to analyze the lesson plan document, which is used by special education teachers to construct lesson plans for their students.  This type of analysis is used most often for procedural and cognitive tasks. According to Smith and Ragan (1999), conducting an information-processing analysis is the first step in “decomposing” or breaking down a goal into its constituent parts, identifying what the students need to learn to attain the goal. As stated in the needs analysis document, one of the main goals of this project is to provide scaffolding for teachers to develop lesson plans aligned with the ASOL (Aligned Standards of Learning). T/TAC will task analyze major tasks and subtasks in order to identify knowledge, skills, instructional strategies and prerequisite materials teachers must have in order to develop a lesson plan.
II. Introduction

Lesson Plans are created by special education teachers to target instructional goals and objectives of their Virginia Alternate Assessment Program (VAAP) students towards the ASOL, Communication Skills (CS), and Individual Education Plan (IEP). The lesson plans fall into three instructional strategies, which include direct instruction, group instruction, and self-directed instruction. A task analysis was conducted on the lesson plan to compile all components in an organized manner. The following task analysis is based on extant data research, observed teacher training of VAAP instruction process, as well as an expert interview with the Assistant Director of T/TAC Online. When a teacher completes a lesson plan that aligns with the task analysis all necessary components will be included to target the ASOL, CS, and IEP goals.

III. Task Analysis of Lesson Plan Process

A special education teachers’ lesson plan has eight sections that the teacher must complete in order for the lesson to target the ASOL, CS, and IEP. The task analysis provided a linear process that the teacher must complete to produce a well designed lesson plan. The eight sections are; prerequisite tasks (of the teachers’), Class Theme or Event and Date, Student Tasks or Activities, Aligned Standards of Learning, Communication Skills, Materials, Assistive Technology, and evidence Collection Materials. 
A.  Documented Task Analysis
1. Prerequisite Tasks

1. Review the student’s present level of performance, assessment data, and IEP team recommendations.

2. Review the student’s completed student profile document.

· Using the VAAP student profile document, relevant and critical information is gained to help generate the student’s present level of performance (PLOP) for the IEP which guides the instructional process.

3. Identify the student’s communication skills. These will be used later in the lesson plan process to be considered when aligning with the ASOLs.

4. Identify the student’s entry points for each organizing topic in the four content areas.

5. Plot the student’s entry level points and communication skills on the student and classroom matrix.
2. Theme/Event and Date
1. Identify a main theme or event of the lesson plan
2. Record the date of creation of the lesson plan

3.  Student Tasks/Activities
1. Indicate the number of students you are designing these activities for.

2. Identify main tasks for the students and/or activities.

3. Identify sub-tasks/activities for the students.

4. Consider any prerequisites for the students to accomplish the task/or participate effectively in the activity.

5. Identify Instructional Strategy being utilized in the activity. 

· Select whether it is direct instruction, group instruction, or a self-directed lesson.

· Select strategies that will be used to support the lesson:

· Discovery

· Role Play

· Reflection

· Drill and Practice

· Coaching

· Problem solving 

· Scaffolding

· Chunking

· Modeling

· Computer Assisted

· Simulation

· Authentic environment

· Mnemonics

· Instructional Cues

· Peer Activity

· Behavioral Reinforcements

· Advance Organizers

· Repetition

· Hands-on

· Explain how the elements of the lesson will incorporate the strategies selected

6. Explain how the tasks/activities align with the ASOL (this items is needed before identifying the ASOLs

4. Aligned Standards of Learning (ASOL)

The topic organization of this section originates from the VAAP manual 2005. M-NS 1 listed below refers to math (M) and (NS) refers to number sequence. The number listed at the end correlates with the student’s grade, 1 for Kindergarten. 
1. Choose an ASOL subject matter (Math or Reading) after completing 1-5 of the process of instruction for the VAAP Checklist

· Name the organizing topic

· Math: 

· Whole Numbers: Representations and Relationships

· Whole Number Operations and Estimation: Addition and Subtraction

· Whole Number Operations and Estimation: Multiplication and Division

· Decimals: Representation and Relationships

· Etc…

· Reading:

· Letters and Sounds

· Concept of Print

· Decoding and Spelling

· Decoding, Word Analysis, and Spelling

· Etc…

· Name the standard used

· Math

· M-NS 1: The student, given two sets containing 10 or fewer concrete items, will identify and describe one set as having more, fewer, or, the same number of members as the other set, using the concept of one-to-one correspondence.

· M-NS 2: The student, given a set containing 10 or fewer concrete items, will 

· A) Tell how many are in the set by counting the number of items orally;

· B) Select the corresponding numeral from a given set; and

· C) Write the numeral to tell how many are in the set.

· ETC…

· Reading:

· E-R1: The student will understand how print is organized and read.

· A) Hold print materials in the correct position.

· B) Identify the front cover, back cover, and title page of a book.

· C) Follow words from left to right and from top to bottom on a printed page.

· D) Match voice with print: syllables, words, and phrases.

· E-R2: The student will demonstrate an understanding that print makes sense.

· A) Explain that printed materials provide information.

· B) Identify common signs and logos.

· C) Read ten high-frequency words.

· D) Read and explain own writing and drawings.

· ETC…

· Name the students skill group (Skill Group 1-6)

2. Base the ASOL chosen around the task/activities and identify how they can be supported in the context of the task/activity. 

3. Refer to the ASOL Planning Sheet/ Content Specific Worksheet for guiding questions 

4. Needed before identifying communication skills

5. Communication Skills
The topic organization of this section originates from the VAAP manual 2005. The C stands for Communication and the number listed next to it signifies the skill level. 
1. After selecting the ASOLs, think specifically about the communication skills that can be incorporated in your tasks/activities with the students.

2. Identify all the communication skills that can be instructed during the identified ASOLs (C1-C14). You may use communication skills multiple times across academic standards.

3. Refer to the ASOL Planning Sheet/ Content Specific Worksheet for guiding questions

The statements of the communication skills are as follows:

· C1: The student will use gestures to respond to, support, accentuate and dramatize verbal messages.

· C2: The student will use facial expressions to respond to, support, accentuate and dramatize verbal messages.

· C3: The student will use objects and/or visual aids to gain understanding of, respond to, support, accentuate and dramatize verbal messages.

· C4: The student will contribute to group interactions across content areas, settings, situations and audiences.

· C5: The student will follow basic rules for conversations including turn taking and listening to a speaker.

· C6: The student will express wants and needs to others.

· C7: The student will initiate communication.

· C8: The student will engage in communicative exchanges (conversations) with peers and adults.

· C9: The student will follow one-step or multi-step directions.

· C10: The student will use choice level appropriate for a variety of settings and situations.

· C11: The student will listen to and actively participate in a variety of language activities including choral speaking, rhymes, songs and stories with repeated patterns.

· C12: The student will consistently respond to “Yes/No” questions across a variety of settings, situations and content areas.

· C13: The student will share stories or information with an audience.

· C14: The student will use vocabulary for different functions: reject, initiate, describe, request, gain attention, comment, etc.

4. Check the boxes of the selected communication skills of this lesson.

6. Materials
1. Identify the list of materials needed to teach the lesson

· Dependant on the lesson activities/theme

7. Assistive Technology
1. Identify and list devices to give ALL students the opportunity to utilize appropriate assistive technology throughout the lesson

(place a list of  assistive technologies here)
· Dependant on the lesson activities/theme

8. Evidence Collection Materials
1. Submit as many different types of evidence as needed to show the student’s performance across the five rubrics upon which the collection will be scored. The teachers may show evidence of the student’s performance through audio tapes, video recordings, and photos. 
· 5 rubrics:

· Student Performance

· Communication: Context

· Communication: Setting

· Communication: Socialization

· Communication: Supports

2. Sign affidavit to certify that the student completed the task using his/her accommodations

B. Flow Chart
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IV. Conclusion

This Task Analysis constitutes the first phase of the task analysis process the T/TAC Mission 6 Team will undertake in order to ensure that the solution system proposed for the client will meet their needs. As noted in the Introduction of this document the data used to create this Task Analysis was gleaned from extant data, therefore, the next step to be taken by the T/TAC Mission 6 Team will be to field test the flow chart to evaluate its completeness and correspondence to real world performance (Jonassen, Tesmer & Hannum, 1999). 

In addition to field testing the flowchart of the lesson plan process, the T/TAC Mission 6 Team will consider conducting a task analysis of the observed process for compiling and submitting evidence of student performance on the lesson plans they will create using the solution system. 

V. References

Jonassen, D. H., Tessmer, M., & Hannum, W. H. (1999) Task Analysis Methods for Instructional Design. Mahwah, New Jersey: Lawrence Erlbaum Associates, Inc.
Smith, Patricia L. & Ragan, Tillman J. (2005) Instructional Design. Hoboken, NJ: John Wiley & Sons, Inc.

VI. Appendices

a. ASOL Planning Sheet

Student: 







Number:

Date of Birth:

School Division:






School:

Content Area:

Aligned Standard of Learning 1:


ASOL 1: Communication Skill:


ASOL 1/Communication Skill Activities:

ASOL 1/Communication Skill Products:


Content Specific Worksheets

Virginia Alternate Assessment Program

Aligned Standard Of Learning:

1. Does an Aligned Standard of Learning statement reflect a skill and/or knowledge in which the student needs instruction and competence in his content area?

2. Does a bulleted statement within the selected ASOL reflect a skill and/or knowledge in which the student needs instruction and competence?

3. Could the bulleted statement be instructed to the focus student in a meaningful and age appropriate manner?

4. Could the student, given appropriate instruction and support, demonstrate some level of individual achievement with the knowledge and/or skills listed within the bulleted statement by the end of the school year?
b. Lesson Plan Document
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THEME/EVENT:

DATE:

STUDENT TASKS/ACTIVITIES:
L

2.
3.

4.

ALIGNED STANDARDS OF LEARNING: MATH ENGLISH
Organizing Topic: Standard: Student(s):
Organizing Topic: Standard.: Student(s):
Organizing Topic: Standard: Student(s):
Organizing Topic: Standard: Student(s):
Organizing Topic: Standard: Student(s):
Organizing Topic: Standard: Student(s):
COMMUNICATION SKILLS ADDRESSED:
_cq _C2 __C3 __ 4 _GCs5 __C6 _C7
__C8 _0 _c1o _cu __qcn __cq13 _C4
MATERIALS:
ASSISTIVE TECHNOLOGY:
EVIDENCE COLLECTING TOOLS: Audiotape __ Videotape
Student(s): Student(s):
‘Work Samples
Student(s): Anecdotal Records Interviews
Student(s): Student(s
Photographs
Student(s): Charts/Graphs

Student(s):
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