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I. Executive Summary
As a result of the No Child Left Behind Act of 2001 (NCLB) and the Individuals with Disabilities Education Improvement Act of 2004 (IDEA), all students with disabilities must be considered for participation in the Aligned Standards of Learning (ASOL) assessments. Children with disabilities are assessed with either alternative or alternate methods. Traditionally, teachers of students with severe cognitive disabilities have focused on training students with life skills. In some cases teachers may have taught cognitive skills but the skills were not aligned with the ASOLs. Teachers who work with students with disabilities are now required to conduct standards based assessments.  Representatives of the Virginia Department of Education feel that it is necessary to ease this transition for the teachers and administrators by providing tools and mechanisms for sharing strategies and resources based on the assessment standards manuals and creative integration of life skills standards based assessments.

The T/TAC Mission 6 Project involves adding a “Virginia (VA) Assessments” section to T/TAC Online web site (http://www.ttaconline.org). This section will include information on the various alternative and alternate assessment options for the state of Virginia. The goal of this section is to provide a “one stop shop,” an area on T/TAC online where teachers, administrators and parents can find information and resources on alternative and alternate assessments. However the main focus of the T/TAC Mission 6 Team is to provide substantial supports for teachers of students participating in the Virginia Alternate Assessment Program (VAAP). In order to determine what those supports should be the T/TAC Mission 6 team conducted a Needs Analysis, Learner Analysis, and a Task Analysis, created a design and prototype for the solution system, and recommended next steps to complete the project.

The needs analysis was conducted to determine the specific needs of the special education teachers who are our target audience. The analysis was focused on determining specific needs to be addressed when developing the solution system to support activities based around the new assessment standards. Analysis instruments included surveys, audience interviews, client interviews, subject matter expert (SME) interviews, and extant data analysis. According to survey responses, the learner’s feel a need for various types of support to help them with the process of developing new lesson plans aligned to the new standards. From the client perspective, the need is expressed due to the fact that the Department of Education requires teachers to change the way they develop lesson plans in order to align the activities to the new assessment standards.
Before 2005, special education teachers only assessed their students based on life skills and did not align their lesson plans based on cognitive skills. Therefore, the current special education teacher is seeking resources for lesson plans or classroom activities that teach life skills as well as cognitive skills. Prior to the implementation of the VAAP, the assessment process used by special education teachers was not standardized and teachers devoted an inordinate amount of time developing portfolios of student performance in areas which were not aligned with standards of learning. Based on the results of the needs analysis the goals of the project were to provide the special education teachers scaffolding to develop lesson plans aligned with ASOLs, produce a searchable VAAP manual, and provide additional resources for special education teachers to use throughout the assessment process. To complete these goals a Learner Analysis and Task Analysis was completed to develop a prototype of an online system that will be used to support the needs expressed by our target audience and client.

Over the past two months, data has been collected relating to our learners and the environment in which they will be using our solution system. This is a critical step in the Learner Analysis process that will enable the design team to structure the solution with the audience in mind. Based on this data, the diversity and commonalities of the audiences was carefully examined in order to provide an appropriate and effective solution system. The audience created from the above mentioned data consisted of a Parent, T/TAC Online Administrator, Reluctant Special Education Teacher, Expert Special Education Teacher, Intermediate Special Education Teacher, and the Novice Special Education Teacher. The Learner Analysis focused on all users of TTAC Online, while the Task Analysis will focus on the Expert Teacher because they will be the users of the lesson plan solution system.

To pinpoint the support that will be needed for special education teachers, a task analysis of the lesson plan process has been performed. Specifically, each task was analyzed to determine the type of problem, the types of supports to be utilized, and the overall process that leads to a completed lesson plan. The process was investigated by analyzing information gathered at VAAP training events as well as feedback from subject matter experts (SMEs). The special education teachers are currently being trained using the lesson plan provided during VAAP training. Following the analysis and design phases, further information gathering will need to be collected in order to determine the correct supports to be placed within each section of the lesson plan development process. The lesson plan consists of seven sections or steps that the special education teacher must complete. The seven steps are identifying, 1) the title, theme, and date, 2) ASOLs 3) communication skills, 4) student tasks/activities, 5) materials, 6) assistive technology, and 7) evidence materials to be submitted in the student assessment process. While field testing the flowchart of the lesson plan process, the T/TAC Mission 6 Team will consider conducting an analysis of the observed process for compiling and submitting evidence of student performance on the lesson plans they will create using the solution system. 

The T/TAC Mission Six team has considered that the task of writing lesson plans that meet the mandates of the new VAAP may be easier for some special education teachers than others, depending on their number of years of experience. Therefore, the T/TAC Mission Six Team categorizes teachers as novice teachers, intermediate teachers, and

expert teachers. In considering the performance/training needs of a population of users that possess varying numbers of years of experience teaching students with disabilities, the T/TAC Mission Six Team determined that an electronic performance system (EPSS) would be the best solution. This decision was based in large part upon definitions offered by experts in the field of human performance support and the fact that it was a given that the solution would be online. Teachers are currently familiar with the lesson plan process, however, they are not familiar with aligning these lesson plans to the new assessment standards. Since the task is not completely new, but rather amended, an EPSS seems to be the most fitting approach to our solution system. The EPSS will provide support to the teacher throughout the process that will help them relate new ideas to what they already know. The EPSS will include three main features. The first feature gives the user the ability to search the VAAP manual for topics, ASOLs, and sample activities for use when creating lesson plans. The second feature gives the user the ability to search existing lesson plans that have been submitted by teachers and approved by the Department of Education for use within this expert system. The third feature assists the user in creating the lesson plan by walking them through the process by each step with proper supports and coaching.
During the development phase next semester the T/TAC Team will be using formative evaluation in an eight step planning process. After completing the eight planning steps, the team will select an evaluation approach that is most appropriate for the project. The four most commonly used approaches the team will select from are: connoisseur-based studies, decision-based, objective-based, and public relations inspired studies.

Based on the thorough analysis presented in this document and the needs identified by our clients and target audience, the EPSS prototype that has been designed should be developed further for testing in the development phase. Through testing, the design team should be able to identify the strengths and weaknesses of the EPSS and will be able to continue development prior to implementation and evaluation phases.

An analysis should be further implemented to correctly determine the supports needed by teachers that will best equip them to align their lesson plans and activities to the new supports that have been set forth by the Department of Education. These supports that are identified should be integrated into the EPSS by the design team for use by the teachers when creating lesson plans.
II.  Overview

As a result of the No Child Left Behind Act of 2001 (NCLB) and Individuals with Disabilities Education Improvement Act of 2004 (IDEA), all students with disabilities must be considered for participation in the Standards of Learning (SOL) assessments (Virginia Department of Education 2005). Children with disabilities are assessed with either alternative or alternate methods. Under the Local Flexibility Demonstration Agreement of the NCLB the Secretary of Education may grant (on a competitive basis) state or local educational agencies the authority to determine the best course of action to fulfill the mandates of NCLB. If a local or state educational agency fails to make adequate yearly progress for 2 consecutive years, the Secretary may (after notice and the opportunity for a hearing) revoke the state’s authority (U.S. Department of Education 2001). 
In order to meet the mandate of allowing students with significant cognitive disabilities to participate in standards based assessments, alternative (for student with cognitive disabilities that does not prevent them completely from being assessed using SOL standards) and alternate assessments (for students with severe cognitive disabilities and need a completely different assessment to be assessed by) have been created. These include the Virginia Alternate Assessment Program (VAAP), the Virginia Grade Level Assessment (VGLA), and the Virginia Substitute Evaluation Program (VSEP).  A description of the manuals is as follows:

a. The VAAP manual is an alternate assessment used to guide the assessment of students with the most severe cognitive disabilities.

b. The VGLA manual is an alternative assessment used to guide the assessment of elementary school students that are able to function and can show progress but are unable to take traditional pen and paper tests. However, students assessed using the VGLA may demonstrate progress through portfolio development.

c. The VSEP manual is another alternative assessment similar to the VGLA in that it uses a portfolio; however, this assessment is specifically designed for students in secondary school to demonstrate progress. 

Traditionally, teachers of students with severe cognitive disabilities have focused on training students with life skills. In some cases teachers may have taught cognitive skills but the skills were not aligned with the SOLs. As stated previously, teachers who work with students with disabilities are now required to conduct standards based assessments.  Representatives of the Virginia Department of Education feel that it is necessary to ease this transition for the teachers and administrators by providing tools and mechanisms for sharing strategies and resources based on the assessment standards manuals and creative integration of life skills standards based assessments. 

Project Goal

The T/TAC Mission 6 Project involves adding a “Virginia (VA) Assessments” section to T/TAC Online web site (http://www.ttaconline.org). This section will include information on the various alternative and alternate assessment options for the state of Virginia. The goal of this section is to provide a “one stop shop,” an area on T/TAC online where teachers, administrators and parents can find information and resources on alternative and alternate assessments. However the main focus of the T/TAC Mission 6 Team is to provide substantial supports for teachers of students participating in the VAAP. In order to determine what those supports should be the T/TAC Mission 6 team conducted a Needs Analysis, Performance Analysis, Learner Analysis, and a Task Analysis. The Needs Analysis allowed the team to determine what the type of solution would best meet the needs of the user. The Performance Analysis was a quick run through of the entire process of needs analysis to get an initial baseline to think about the project. The Learner Analysis allowed the team the opportunity to get a sense of the characteristics of the population that will use the solution system. Finally, the Task Analysis allowed the team to ascertain the tasks that the user must perform in their job as well as the features and functions the solution system should have in order to help the user fulfill the mandates of NCLB and IDEA.  
III. Needs Analysis 
A needs analysis includes the process of determining, analyzing, and prioritizing needs and, in turn, identifying and implementing solution strategies to resolve high-priority needs. The analysis that is described in this document outlines the needs of special education teachers in the state of Virginia related to the new standards being implemented because of the NCLB.

The objectives of the needs analysis are to:

· Determine the best solution for our client

· Generate data to support recommendations

· Provide specific recommendations

· Identify priorities for action

In conducting the Needs Analysis, the steps that were taken include:

· Determine Current Status 

· Performance Analysis

· Analysis of Results

· Teacher Expectations 

· Identify Discrepancies 

· Determine the Goals 

· Set Priorities for Action

The needs analysis was conducted to determine the specific needs of the special education teachers who are our target audience. The analysis was focused on determining specific needs to be addressed when developing the solution system to support activities based around the new assessment standards. Analysis instruments included surveys, classroom observations (See Appendix B), audience interviews, client interviews, subject matter expert (SME) interviews, and extant data analysis. 

Based upon data gathered from the analyses, the need has been identified as a combination of an expressed need and a felt need. From the client perspective, the need is expressed due to the fact that the Department of Education requires teachers to change the way they develop lesson plans in order to align the activities to the new assessment standards. From the learner (special education teachers) perspective, the need is felt due to the fact that they are now tasked with developing new lesson plans. According to survey responses, the learner’s feel a need for various types of support to help them with the process of developing new lesson plans aligned to the new standards.

Current Status
Before 2005, special education teachers only assessed their students based on life skills and did not align their lesson plans based on cognitive skills. Therefore, the current special education teacher is seeking resources for lesson plans or classroom activities that teach life skills as well as cognitive skills. They must show proof of each student’s progress as it aligns with the ASOL guidelines provided by the Virginia DOE.. The challenge of making the transition to assessing cognitive skills using the ASOLs may create a barrier for teachers. Particularly in light of the fact that beyond complying with job requirements there are no incentives for special education teachers to conform to the new requirements.
Prior to the implementation of the VAAP, the assessment process used by special education teachers was not standardized and teachers devoted an inordinate amount of time developing portfolios of student performance in areas which were not aligned with standards of learning. 
During the first meeting with the project client the need to make the VAAP manual available and searchable online through the VA Assessments section of the T/TAC online website was expressed. At the beginning of the project the manual was available on the VDOE website. However, the document as well as assessment documents and forms were very difficult to locate on the site and were only available as one large PDF document. 

The T/TAC Mission 6 team also discovered through subsequent interviews and observations conducted during the performance analysis phase of the project that collaboration among teachers outside the classroom is currently limited (See Appendix A for summary table of actuals).  

Analysis Results
The data collected for analysis came from interviews with the Severe Disabilities/ Assistive Technology Specialist of the Virginia Department of Education; the Assistant Director of the T/TAC Office of George Mason University, the Statewide Coordinator for Distance Education of the T/TAC office at Old Dominion University; a veteran special education teacher and a novice special education teacher of Vienna Elementary School; a survey administered to special education teachers at a T/TAC training conducted at George Mason University on October 24, 2005, observations of special education classrooms at the Kilmer Center and Vienna Elementary School in Fairfax County, observations of teachers and administrators at a VAAP training on September 23, 2005 at the Fair Lakes Hyatt as well as a T/TAC training conducted on October 25, 2005 at George Mason University.  

Seventy-nine completed surveys were collected from teachers in region 4 of the state of Virginia.  The survey instrument asked several questions regarding the number of years of teaching experience the teachers had; the types of licenses the teachers had; teacher proficiency with and access to technology including computers, and the Internet; and teachers’ attitudes toward the new assessment policy. During an interview conducted on November 8, 2005 assistant director of the TTAC office of George Mason University stated that many of the novice teachers (for the purposes of this document are defined as teachers with fewer than five years of teaching experience) will seek guidance from the more experienced teachers.  According to the data, the vast majority of the teachers surveyed had between 11 and 21 years or more years experience. If the number of experienced teachers is higher than novice teachers across the state of Virginia; novice teachers will have many potential mentors to learn from assuming that experienced teachers are willing to act as mentors. 

Figure 1
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Approximately eighty-six percent (85.6%) of the teachers surveyed at the T/TAC training events indicated that they agree with the assessments (see Figure 1). When considered in conjunction with comments collected, this statistic indicates that the teachers are happy to have a structure to design lesson plans around. Sixty-seven percent (67%) of teachers surveyed indicated that they spent a lot of time assessing the students that will be assessed under the VAAP this year (see Figure 1). The streamlined assessment procedures will help lessen the amount of time teachers spent conducting assessments in previous years.  Sixty-one percent (61%) of teachers surveyed agreed that they have five or more tools for assessments (see Figure 1). However, the average degree of agreement was approximately three on a scale of one to five. This statistic indicates that the creation of additional tools may be warranted.

Figure 2.
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Seventy-four percent (74%) of teachers surveyed agreed that hindrances such as time, resources, and lack of appropriate information affect their assessment process (see Figure 2). This statistic indicates that a solution system that alleviates the hindrances would be welcomed by the teachers affected by the VAAP assessment process.

Seventy-seven percent (77%) of teachers surveyed agreed that they would like to interact with other special education teachers who are involved with the same VAAP transition (see Figure 2). Seventy-five percent (75%) agreed that they would like to share lesson plans with other special education teachers and Seventy-nine (79%) agreed that they would like to get help aligning the cognitive and life skill components into the curriculum (see Figure 2).

These statistics indicate that teachers are likely to seek opportunities that would facilitate collaboration, sharing of lesson plans and assistance aligning their lesson plans with the SOLs. The vehicle through which teacher collaboration would occur still needs to be determined. Further research should be conducted to ascertain what form the vehicle should take. Researcher should consider whether or not the collaboration should occur offline or online through a community of practice, knowledge portal, or other form.

Sixty-two percent (62%) of the teachers surveyed indicated that they were aware of the existence to T/TAC online and fifty percent (50%) indicated that they utilize the website (see Figure 2). These statistics indicate that a lower percentage of teachers are aware of the existence of the site as compared to those indicating that they want assistance.  It is our hope that once the solution system is in place the number of teachers utilizing it will increase given the fact that the their participation in VAAP assessment program is mandated by the state.

Teacher Expectations
Every child in the state of Virginia has to be assessed using some form of the SOL. Special Education Teachers are expected to assess their students using the different assessment standards including the VAAP, VGLA, and the VSEP, depending on what their particular students are assessed with. For students designated to be assessed under the VAAP, teachers must begin aligning lesson plans to new ASOL guidelines, which include cognitive skills.  Skills will be measured in four subject areas: Communication, Math, History & Social Science and Science. Teachers must develop lesson plans that align to SOL guidelines and can be rated 3 (on a scale of 1-4) or above on the established scoring rubric by locally identified scorers in the areas of 1) student performance, 2) communication context, 3) communication settings, 4) communication socialization, and 5) communication support. 

Teachers must be able to demonstrate the following skills and knowledge:

(See Appendix A for summary table of optimals)

· Have knowledge of SOL guidelines

· Have access to VAAP Manual

· Know how to complete an Individual Education Plan (IEP)

· Have access to students IEP (work with IEP team)

· Align lesson plans to SOL guidelines for special education students

· Develop lesson plans based on cognitive skills

· Align lessons to SOL enhanced

· Use computer:

· Download blank forms

· Internet access

· Be able to use word-processing software  

· Be familiar with state and district-wide assessment

· Have knowledge of learner’s skill level, needs, and characteristics

· Have knowledge/access to proven- research based instruction techniques

· Be able to develop lesson plans that fit the student’s current stage of learning for a particular skill.

In order to make the transition to the new assessment procedures more efficient for the teachers in the state of Virginia, the client has suggested that the documents should be in one location as a “one stop shop” for teachers within the VA Assessments section of the T/TAC Online website. In addition, the documents should be searchable for easy access and easy downloading. Ideally, the creativity of the special education teachers should be shared with other teachers in creating lesson plans, and giving ideas for teaching effectively through some form of collaboration. Finally, teachers should be able to submit standardized assessment portfolios with streamlined evidences.

Discrepancies 
Based on the initial analysis, discrepancies have been identified based on comparisons of the actual (current) conditions and the optimal (desired) conditions. These discrepancies will enable the design team to target the features of the solution system to the felt and expressed needs discussed previously in the Needs Analysis section. 

The following is a quote that was extracted from our analysis survey responses.

“The implications of the VAAP could have a tremendous impact in planning and delivery of the instructional program.  The learning curve will have to be quick and sharp for many teachers. Add to that the implications for school accreditation (not knowing what cut-off scores may be) puts additional pressures on teachers, in addition to HQ issues.  The more structure that can be included (forms, etc.) will help guide teachers and maintain focus.  There appears to be a sense that students who are functioning at the 0-12 month level, with minimal functional motor skills can perform, even at the kindergarten level.  There should be some connection between cognitive level and instructional level.” 
The comment from this teacher is a very detailed indicator as to what the discrepancy for this project is. Currently, teachers are not assessing using the new VAAP standards. None of them have experience in aligning their lesson plans to the new standards. Some of the teachers haven’t even assessed using the former VAAP standards. The greatest discrepancy lies in the issue that this process is completely new to all teachers in the state of Virginia. The teachers have created lesson plans. However, they have not created lesson plans that are aligned to the new assessment standards. As this teacher has stated, the learning curve will need to be “quick” in order to help these teachers align their lesson plans to the new standards.

In addition, teachers have limited time outside of the classroom to dedicate to developing their lesson plans. The resources that are available are in hard to find places and there is no evident scaffolding for teachers when it comes to writing lesson plans around the new standards. 79% of the teachers expressed that they were interested in receiving assistance with aligning the cognitive skills of the students into their curriculum (refer to survey data in appendix). This will prove to be helpful to the design team because there is a large expressed interest in getting help with this process.

Optimally, teachers should be able to find resources in one collective place online. These resources should support the teachers in aligning their lesson plans to the new SOLs. Additionally, teachers should be supported throughout the lesson plan process with varied assistance. The types of support are outlined in the design approach section of this document. As stated, teachers have little to no experience developing lesson plans that are aligned with the new standards. The process will need to be supported to the fullest extent through each section of the lesson plan process in order to produce the best possible plan to be used by the teachers.
Goals
The goals of our project are to address the teacher’s needs in relation to producing lesson plans for instruction of students with severe disabilities. Although teachers generally agree with the new VAAP process and welcome the structure that is brought about by the new standards, they also express the concern that the procedure is unclear. As discussed in the Needs Analysis, teachers welcome assistance with developing activities and lessons that are appropriate for assessing the cognitive skills of students assessed under the VAAP guidelines. In addition, they would welcome tools that will encourage collaboration and sharing amongst other teachers who are immersed in the same process.

Based on these expressed needs, the goals of the project are as follows:

1. Provide scaffolding for teachers to develop lesson plans aligned with the SOLs.

2. Produce a searchable VAAP manual

3. Provide additional resources for teachers to utilize throughout the assessment process
What steps are required to complete these goals/tasks?

To complete these goals a Learner Analysis and Task Analysis was completed to develop a prototype of an online system that will be used to support the needs expressed by our target audience.

Learner Analysis

Over the past two months, data has been collected relating to our learners and the environment in which they will be using our solution system. This is a critical step in the analysis process that will enable the design team to structure the solution with the audience in mind. Based on this data, the diversity and commonalities of the audiences will be carefully examined in order to provide an appropriate and effective solution system. The data that can be found in this report stems from multiple sources. These include SME interviews, client interviews, classroom observations, and survey implementation. Personas were created to identify the user motivations, expectations and goals responsible for driving behavior. Although personas are fictitious, they are based on knowledge of real users. Some form of user research is conducted before they are written to ensure they represent end users. The audience created from the above mentioned data consisted of a Parent, 

T/TAC Online Administrator, Reluctant Special Education Teacher, Expert Special Education Teacher, Intermediate Special Education Teacher, and the Novice Special Education Teacher. The Learner Analysis focused on all users of TTAC Online, while the Task Analysis focuses on the Expert Teacher because they will most likely be the users of the lesson plan solution system.   
Priorities for Action

1. Complete the Task Analysis

· Lesson plan development process

i. Analyze alignment with the SOLs

ii. Analyze the process flow of the current lesson plan

iii. Analyze steps to ensure completeness

2. Determine the potential solutions and identify impact, strengths, and weaknesses

3. Select the best solution according to the collected data

4. Create a prototype of the solution system

T/TAC has selected an information-processing analysis (IPA) to task analyze the lesson plan document, which is used by special education teachers to construct lesson plans for their students.  This type of analysis is used most often for procedural and cognitive tasks. According to Smith and Ragan (1999), conducting an information-processing analysis is the first step in “decomposing” or breaking down a goal into its constituent parts, identifying what the students need to learn to attain the goal. As stated in the needs analysis document, one of the main goals of this project is to provide scaffolding for teachers to develop lesson plans aligned with the SOLs. T/TAC will task analyze major tasks and subtasks in order to identify knowledge, skills, instructional strategies and prerequisite materials teachers must have in order to develop a lesson plan.

IV. Task Analysis 
As a result of the new VAAP procedures, teachers in the state of Virginia have to radically change the manner in which they design and implement instruction in their classes. In addition to creating IEPs for their students, teachers now have to develop lesson plans for the ASOL that are identified in the student’s IEP. Furthermore, communication skills have been identified as critical components of instruction. Not only have fourteen specific communication skills been identified but also scoring rubrics have been developed in the areas of context, setting, socialization, and support. Student performance will be evaluated on a four-point scale. An expert teacher indicated during an interview that teachers will only be interested in lesson plans that will garner a score of three (pass proficient) or four (pass advanced). Using the context rubric as an example, a score of four is described as an activity that provided ample evidence that “the student used age appropriate materials in a real world situation.” The addition of the scoring rubrics will have major impact on the activities the teacher chooses to use in their lesson plans because the activities chosen now have to demonstrate student performance in cognitive skills (the ASOL), as well ac communication specific communication skills as exhibited across context, setting, socialization and support.

This added dimension might seem to complicate the process unnecessarily, however, if the student performs poorly on the ASOL portion of the lesson but well in the areas of communication their score will increase. Nonetheless, teachers will require support through the transition to the new VAAP process.

To pinpoint the support that will be needed for special education teachers, a task analysis of the lesson plan process has been performed. Specifically, each task was analyzed to determine the type of problem (rule-using or problem-solving), the types of supports to be utilized, and the overall process that leads to a completed lesson plan. The process was investigated by analyzing information gathered at VAAP training events as well as feedback from SMEs. 
Task Analysis of Lesson Plan Process

The following task analysis of the lesson plan process will be used to outline the procedure and needed supports that will be incorporated into the solution system. A task analysis was completed on a lesson plan already structured in the VAAP manual. The special education teachers are currently being trained using the lesson plan provided during VAAP manual training. Following the analysis and design phases, further information gathering will need to be collected in order to determine the correct supports to be placed within each section of the lesson plan development process.
a. Documented Task Analysis
I. Prerequisite Tasks

1. Review the student’s present level of performance, assessment data, and IEP team recommendations.

2. Review the student’s completed student profile document.

· Using the student profile document, relevant and critical information is gained to help generate the student’s present level of performance (PLOP) for the IEP, which guides the instructional process.

3. Identify the student’s communication skills. These will be used later in the lesson plan process to be considered when aligning with the ASOLs.

4. Identify the student’s entry points for each organizing topic in the four content areas.

5. Plot the student’s entry-level points and communication skills on the student and classroom matrix.
II. Theme/Event
1. Identify a main theme or event of the lesson plan

III. Date
1. Record the date of creation of the lesson plan

IV. Aligned Standards of Learning (ASOL)

1. Choose an ASOL subject matter (Math or Reading) after completing 1-5 of the process of instruction for the VAAP Checklist

· Name the organizing topic

· Math: 

· Whole Numbers: Representations and Relationships

· Whole Number Operations and Estimation: Addition and Subtraction

· Whole Number Operations and Estimation: Multiplication and Division

· Decimals: Representation and Relationships

· Etc…

· Reading:

· Letters and Sounds

· Concept of Print

· Decoding and Spelling

· Decoding, Word Analysis, and Spelling

· Etc…

· Name the standard used

· Math

· M-NS 1: The student, given two sets containing 10 or fewer concrete items, will identify and describe one set as having more, fewer, or, the same number of members as the other set, using the concept of one-to-one correspondence.

· M-NS 2: The student, given a set containing 10 or fewer concrete items, will 

· A) Tell how many are in the set by counting the number of items orally;

· B) Select the corresponding numeral from a given set; and

· C) Write the numeral to tell how many are in the set.

· ETC…

· Reading:

· E-R1: The student will understand how print is organized and read.

· A) Hold print materials in the correct position.

· B) Identify the front cover, back cover, and title page of a book.

· C) Follow words from left to right and from top to bottom on a printed page.

· D) Match voice with print: syllables, words, and phrases.

· E-R2: The student will demonstrate an understanding that print makes sense.

· A) Explain that printed materials provide information.

· B) Identify common signs and logos.

· C) Read ten high-frequency words.

· D) Read and explain own writing and drawings.

· ETC…

· Name the students skill group (Skill Group 1-6)

2. Base the ASOL chosen around the task/activities and identify how they can be supported in the context of the task/activity. 

3. Refer to the ASOL Planning Sheet/ Content Specific Worksheet for guiding questions 

4. Needed before identifying communication skills

V. Communication Skills
1. After selecting the ASOLs, think specifically about the communication skills that can be incorporated in your tasks/activities with the students.

2. Identify all the communication skills that can be instructed during the identified ASOLs (C1-C14). You may use communication skills multiple times across academic standards.

3. Refer to the ASOL Planning Sheet/ Content Specific Worksheet for guiding questions

The statements of the communication skills are as follows:

· C1: The student will use gestures to respond to, support, accentuate and dramatize verbal messages.

· C2: The student will use facial expressions to respond to, support, accentuate and dramatize verbal messages.

· C3: The student will use objects and/or visual aids to gain understanding of, respond to, support, accentuate and dramatize verbal messages.

· C4: The student will contribute to group interactions across content areas, settings, situations and audiences.

· C5: The student will follow basic rules for conversations including turn taking and listening to a speaker.

· C6: The student will express wants and needs to others.

· C7: The student will initiate communication.

· C8: The student will engage in communicative exchanges (conversations) with peers and adults.

· C9: The student will follow one-step or multi-step directions.

· C10: The student will use choice level appropriate for a variety of settings and situations.

· C11: The student will listen to and actively participate in a variety of language activities including choral speaking, rhymes, songs and stories with repeated patterns.

· C12: The student will consistently respond to “Yes/No” questions across a variety of settings, situations and content areas.

· C13: The student will share stories or information with an audience.

· C14: The student will use vocabulary for different functions: reject, initiate, describe, request, gain attention, comment, etc.

4. Check the boxes of the selected communication skills of this lesson.
VI. Student Tasks/Activities
1. Indicate the number of students you are designing these activities for.

2. Identify main tasks for the students and/or activities.

3. Identify sub-tasks/activities for the students.

4. Consider any prerequisites for the students to accomplish the task/or participate effectively in the activity.

5. Identify Instructional Strategy being utilized in the activity. Keeping in mind the communication skills and scoring rubrics.

· Select whether it is direct instruction, group instruction, or a self-directed lesson.

· Select strategies that will be used to support the lesson:

· Discovery

· Role Play

· Reflection

· Drill and Practice

· Coaching

· Problem solving 

· Scaffolding

· Chunking

· Modeling

· Computer Assisted

· Simulation

· Authentic environment

· Mnemonics

· Instructional Cues

· Peer Activity

· Behavioral Reinforcements

· Advance Organizers

· Repetition

· Hands-on

· Explain how the elements of the lesson will incorporate the strategies selected

6. Explain how the tasks/activities align with the ASOL (this items is needed before identifying the ASOLs

VII. Materials
1. Identify the list of materials needed to teach the lesson

· Dependant on the lesson activities/theme

VIII. Assistive Technology
1. Identify and list devices to give ALL students the opportunity to utilize appropriate assistive technology throughout the lesson

· Dependant on the lesson activities/theme

IX. Evidence Collection Materials
1. Submit as many different types of evidence as needed to show the student’s performance across the five rubrics upon which the collection will be scored.

· 5 rubrics:

· Student Performance

· Communication: Context

· Communication: Setting

· Communication: Socialization

· Communication: Supports
2. Sign affidavit to certify that the student completed the task using his/her accommodations
b. Flow Chart

The following flow chart is a visual representation of the tasks described above. This process will be represented in a similar fashion throughout the solution system and will these tasks will serve as a guide as to which supports will be placed on each section.
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Task Analysis Summary

This task analysis constitutes the first phase the T/TAC Mission 6 Team will undertake in order to ensure that the solution system proposed for the client will meet their needs. As noted in the Introduction of this document the data used to create this Task Analysis was gleaned from extant data, therefore, the next step to be taken by the T/TAC Mission 6 Team will be to field test the flow chart to evaluate its completeness and correspondence to real world performance (Jonassen, Tesmer & Hannum, 1999). 

In addition to field testing the flowchart of the lesson plan process, the T/TAC Mission 6 Team will consider conducting an analysis of the observed process for compiling and submitting evidence of student performance on the lesson plans they will create using the solution system. 

V. Design Approach

Rationale
Prior to the implementation of the new VAAP procedures, special education teachers of students participating in alternate assessments focused on teaching life skills with little if any consideration of SOLs, which focus on cognitive skills. Furthermore, the authors of the VAAP manual acknowledged that communication is the key to learning and point out that communication can be very difficult for individuals with severe disabilities. It was with this in mind that the authors stipulated that communication skills be incorporated into the lesson plans. 

The learner and needs analyses informed the T/TAC Mission Six team that special education teachers in the state of Virginia have varying levels of experience working with students with disabilities. It is important to note that due to the fact that the VAAP manual is new, none of the teachers in the state of Virginia have experience designing lesson plans that incorporate SOL, and communication skills. 

The T/TAC Mission Six team has considered that the task of writing lesson plans that meet the mandates of the new VAAP may be easier for some special education teachers than others depending on their number of years of experience. Therefore, the T/TAC Mission Six team categorizes teachers of students that will use the solution system as follows:

· Novice teachers -teachers that have little or no experience working with students with disabilities

· Intermediate teachers – teachers that have several months or years of experience working with students with disabilities

· Expert teachers – teachers that have many years of experience working with students with disabilities

In considering the performance/training needs of a population of users that possess varying numbers of years of experience teaching students with disabilities, the T/TAC Mission Six Team determined that an electronic performance system (EPSS) would be the best solution. This decision was based in large part upon definitions offered by experts in the field of human performance support and the fact that it was a given that the solution would be online. An EPSS as an integrated electronic environment that is available to and easily accessible by each employee and is structured to provide immediate, individualized on-line access to the full range of information, software, guidance, advice and assistance, data, images, tools, and assessment and monitoring systems to permit job performance with minimal support and intervention by others (Gery, 1991). 

An electronic performance support system can also be described as any computer software program or component that improves employee performance by:
1. Reducing the complexity or number of steps required to perform a task. 
2. Providing the performance information an employee needs to perform a task, or 

3. Providing a decision support system that enables an employee to identify the action that is appropriate for a particular set of conditions.

These three characteristics were important features for the solution to possess because during the analysis phase of the project the T/TAC Mission Six team determined that it would be incumbent upon the system to:

· Assist teachers of all levels of experience in making the transition from designing life skill centered lesson plans to SOL centered lesson plans
· Assist teachers of all levels of experience incorporate communication skills into their lesson plans

· Provide just in time support for teachers of all levels of experience who may require different degrees of assistance

When considering the scope of the tasks involved in developing lesson plans for students assessed under VAAP guidelines, the following characteristics of an EPSS as delineated by Deborah Alpert Sleight (1993) further convinced the T/TAC Mission Six team that an EPSS was the best solution to address the client’s and user’s needs.

Teachers are currently familiar with the lesson plan process. However, they are not familiar with aligning these lesson plans to the new assessment standards. Since the task is not completely new, but rather amended, an EPSS seems to be the most fitting approach to our solution system. The EPSS will provide support to the teacher throughout the process that will help them relate new ideas to what they already know.

Further evidence to support the decision to design an EPSS is delineated in the following table:
	Characteristics of an EPSS
	Attributes and Behaviors of an EPSS

	Computer-based
	Establishes and maintain a work context

	Provides access to the discrete, specific information needed to perform the task at the time the task is to be performed
	Aids in establishing the goal

	Used on the job; in simulations, or other practice of the job
	Reflects the natural flow of work

	Controlled by the user
	Provides alternative views data, information, and knowledge

	Reduce the need for prior training in order to accomplish the task
	Structures the work process

	
	Provides contextual feedback

	
	Provides support resources without breaking the task context

	
	Embeds knowledge into the interface

	
	Automates tasks


Types of Problems That Will Be Supported

In this design approach the teachers completing the lesson plans will be using a combination of Gagne’s Intellectual Skills or procedural knowledge consisting of relational rule using and problem solving. In the past, teachers did not have worksheets or templates to assist them with lesson plan creation. T/TAC staff has created a lesson plan template, to be used by teachers, to aid teachers in the development of lesson plans aligned to the new VAAP guidelines. There are seven different sections of the lesson plan document that a teacher must complete in order to produce a lesson plan for instruction of a student assessed under VAAP guidelines. 
1. The teacher will clarify the Theme or Event of the instruction. The teacher will apply a relational rule to this section because they must consider prerequisite factors in terms of the student(s) skill set and apply an “if then” process to complete the task (Smith & Ragan 2005). In this section of the lesson plan the teacher might be provided with a checklist and/or prompt questions for a support mechanism. 
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2. The teacher will support the Virginia Align Standards of Learning (ASOLs) with math or English. This will be completed using problem solving. The teacher will solve problems in a situation never encountered (aligning ASOLs to instruction) and will incorporate a trial and error until a correct selection is made. The teacher must also use multiple rules to solve a problem (Smith & Ragan, 2005). In this section the teacher could be supported with a case study scenario, for example. Teachers will be provided with an ASOL Planning Sheet (See Appendix C) to help with the process as well.
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3. The teacher will be using problem solving to select the correct communication skill suited for instruction to the particular student(s). Teaching communication skills are a new requirement for teachers instructing students assessed under VAAP guidelines. The teachers will have to learn new information to select the skill level the fit the student(s) in different skill categories. The support system in this section could also be a case study or a scenario.



4. The teacher will select the student task or learning activity. They complete this by relational rule using. The teacher will select the student task or activity based on the theme or event from the prior section. The support provided for this section might also be a checklist and question prompt system.



5. The teacher will use relational rule using to complete the material list for the learning activity. The teachers are familiar with what materials to use for certain learning activities and will list the items from prior knowledge. The support system used here could be a checklist and question prompt system. 


6. The teacher must select assistive technologies to enhance or assist in the student(s) in instruction. The teacher will use the relational rule using to apply assistive technology to the student(s) instruction. They will develop a list of assistive technologies from prior knowledge that best suits the instructional goals. The supports given for this section could be a checklist and question prompt.  


7. The teacher will use resources for collection that shows student(s) completion of the target tasks and use this evidence to prove skills in communication, ASOLs, and cognitive skills never produced in past skill discovery. This section could provide support for the teachers in the form of a case study or a scenario. 


Prototype

At this point, the EPSS will include three main features. The first feature gives the user the ability to search the VAAP manual for topics, ASOLs, and sample activities for use when creating lesson plans. The second feature gives the user the ability to search existing lesson plans that have been submitted by teachers and approved by the Department of Education for use within this expert system. The third feature assists the user in creating the lesson plan by walking them through the process by each step with proper supports and coaching.

The following is an overview of the initial prototype development for this EPSS.
A full version of the prototype can be found on the T/TAC Mission 6 project site at:

http://immersion.gmu.edu/ttac/fall2005/epss/
EPSS Home Page

This is entry page of the EPSS that would be presented to the user. The user can choose from one of the three options seen below.
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Search VAAP Manual Screen 
(See Appendix D for flowchart of Searching the VAAP Manual and see Appendix E for the Database Schema for Searching the VAAP Manual)

[image: image6.png]VA Assessments |SOL Enhanced Resources.

g School Improverrent

VAAP Manual 2005-06

[Option 1: Search by subject for Organizing Tapics

Subject| English v
Submit

[Option 2: Search by subject and ASOL for Sample Activities

ASOL Nurnber
Subject| English v

Submit

[Option 3: Search by subject and skill group for ASOLs and Organizing Topics:

Skl Gr
Subject| English 7SELE;‘1
Submit

[Option 4: Search for Instructional Strategies

Subject| English v
Submit

K eyword Search [—Enter Key Word Here—|




Search VAAP Manual Results Example (Option 1): Users may search by subjects [English, Math, History, and Science]. The result of the search will be organizing topics documents (from the enhanced scope and sequence section of the manual).
[image: image7.png]Skip Navigation Home | Site Index | FAQ | Search | Staff Login

s JFAe TITAC Online - VA Assessments

t’g\nline
o) ST R Pl dren [ Events.

ikttt

VAAP Manual 2005-06

[Option 1: Organizing Topics for subject (ex. MATH)

Whole Numbers: Representations, Relationships, Operations, Estimation, and Addiion and
Subtraction

O Measurement. Money, Length, Weight/Mass, Temperature, Time

© Geometry: Two-dimensional (plane), Spatial Relationships

O Probability

© Statistics

O Paiterns and Funcions: Representations, Relationships

O Measurement: Money, Length, Weight/Mass, Volume (Liquid), Time

O Statistics: COllect, Organize, Display, Analyze and Interpret Data

Submit




Search Option 2: The user will search by subjects and ASOL number (i.e. Math and ASOL Number M-NS1. The result of the search will be sample activities.

Search Option 3: Users will search by subjects (i.e. English) and skill group (i.e. 2). The result will be the ASOLs that fall in the particular skill group. Then they will choose one ASOL to find the organizing topics.
Search Option 4: Users will search by subjects only and the result will be instructional strategies.


Lesson Plan Design System

(See Appendix F for flowchart of Lesson Plan Process and See Appendix G for Database Schema of Lesson Plan Process)
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Lesson Plan Design System Example
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In the full prototype, each section of the lesson plan process will be supported by the lesson plan design system as shown above.
Lesson Plan Search Function

Users will be able to search previously created lesson plans by the four options seen below.
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Search Option 1: Search by Subject for Lesson Plans.

Search Option 2: Search by Subject & Skill Group for Lesson Plans.

Search Option 3: Search by Subject & ASOL code for Lesson Plans.

Search Option 4: Keyword Search.
Lesson Plan Search Results

The following is an example the results that would be given to the user upon searching for lesson plans.
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VI. Formative Evaluation

Formative evaluation takes place during the performance analysis, assessment, and design phases to provide the client with quality in the product or system being developed. Formative evaluation was used so that the client, SMEs and professors could provide feedback on direction of the project, clarification of the targeted audience, and overall performance of the lesson plan system developed for teachers working with students assessed under VAAP guidelines in the state of Virginia. This type of evaluation was extremely helpful to the team by clarifying the end users (teachers) needs in producing a lesson all teachers assessing with the VAAP could use in the classroom to produce better assessment scores for their students. 

During the development phase next semester the T/TAC Team will be using formative evaluation in an eight step planning process as suggested in Gary Morrison’s book. The eight steps are (Morrison et al, 2004):

1. Purpose- Why is the evaluation being conducted?

2. Audience- Who are the targeted recipients of the evaluation results?

3. Issues- What are the major questions/objectives of the evaluation?

4. Resources- What resources will be needed to conduct the evaluation?

5. Evidence- What type of data or information will be needed to answer the evaluation questions?

6. Data-gathering Techniques- What methods are needed to collect the evidence needed?

7. Analysis- How will the evidence collected be analyzed?

8. Reporting- How, to whom, and when will the results of the evaluation be reported?

After completing the eight planning steps the team will select an evaluation approach that is most appropriate for the project. The four most commonly used approaches the team will select from are: connoisseur-based studies, decision-based, objective-based, and public relations inspired studies.
VII. Recommendations

Based on the thorough analysis presented in this document and the needs identified by our clients and target audience, the EPSS prototype that has been designed should be developed further for testing in the development phase. Through testing, the design team should be able to identify the strengths and weaknesses of the EPSS and will be able to continue development prior to implementation and evaluation.

An analysis should be further implemented to correctly determine the supports needed by teachers that will best equip them to align their lesson plans and activities to the new supports that have been set forth by the Department of Education. These supports that are identified should be integrated into the EPSS by the design team for use by the teachers when creating lesson plans.

Upon completion of these activities, the EPSS should be implemented for a more thorough and detailed evaluation.
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IX.
 Appendices

Appendix A: Actuals and Optimals

	Actuals
	Optimals

	· Special Education teachers have not been doing assessments for their students in a standardized format

· Special Education teachers collaboration outside the classroom is limited

· The assessment documents exist in hard to reach areas on the Virginia Department of Education website

· The assessment documents are not searchable and very difficult to use

· Teachers lack incentives to want to use the assessments but are now required to because of the “No Child Left Behind Act” 

· The difficulty of using assessments on the population of students being taught creates a barrier

· Special education teachers of students with severe disabilities have not been required to conduct SOL based assessments

· Special education teachers have limited collaboration outside the classroom

· Teachers spend an inordinate amount of time developing portfolios which were not aligned with SOL expectations
	· Special Education Teachers should assess their students using the different assessment standards including the VAAP, VGLA, and the VSEP.

· The documents should be in one location as a “one stop shop” for teachers

· The documents should be searchable for easy access and easy downloading

· The creativity of the special education teachers should be shared with other teachers in creating lesson plans, and giving ideas for teaching effectively

· Parents should also participate in meeting standards by being consistent with learning goals at home

· Teachers can submit standardized assessment portfolios with streamlined evidences




Appendix B: Classroom Observations (Learner / Environment Analysis)

In order to determine how much time a teacher has during school hours to complete an assessment, and teacher-student environment, we decided to visit a local center for students with severe disabilities.  Aala’a, Matt, Maria, Pamela and Tim visited and observed four classrooms and documented observations using the observations checklist (appendix). The following observations were recorded.  
	Classroom Observations
	Classroom A
	Classroom B
	Classroom C
	Classroom D

	Overview
	This classroom consisted of severely disabled students who were non-verbal. On a normal day, there are seven students, one teacher, and one assistant. The student disabilities varied. The teacher was a female, in her early 20’s, with 2 years of teaching experience and is currently taking masters classes at Mason. Overall she was very positive about her students and was apprehensive about the assessment process.


	The classroom observed had six students that were somewhat ambulatory (needed some assistance) and non-verbal.  The classroom staff consisted of one teacher and three assistances bring the ratio to two students per staff member. The teacher was female in her early 50’s and 20 years of service at The Kilmer Center.


	The classroom consisted of five transitional students who were between the ages of 11 and 13.  These were mid-to-high functioning students.  The classroom staff consisted of one teacher (late twenties-early thirties), female, licensed, with a master’s degree, possessing with over three years of teaching special education teaching experience.  There were also two aids, and a physical therapist who worked with the students at various times throughout the day.   The staff was very upbeat, busy, but overworked.  There was minimal downtime during the day and week.


	The classroom observed had six students. None of the students were ambulatory. Three were confined to wheelchairs, one was confined to an upright wheelchair, and the other two were confined to modified gurneys. There were five several staff members in the room and included one teacher, one attendant, one nurse, one volunteer and one intern. 



	· Instructor Downtime
	The teachers get about 3 hours a week when the students are in the “specials,” classes such as art, music and PE.  This time is barely enough for paperwork that needs to be completed.  Oftentimes, the teacher would need to come in early to work on the lesson.
	B: The classroom teacher has no downtime during the day, and even eats lunch with her students after feeding them. During the hour and a half observation period with this particular teacher she was constantly working with her students in some form or fashion. The teacher was in constant motion the entire time, either helping a student perform tasks, or moving them to different centers within the room.


	C: The teacher for this classroom say’s that downtime is scheduled for one hour per during the week, and sometimes when another teacher comes to get the children and take them outside, but if children have any disciplinary issues downtime is then cut to deal with the student. 


	D: As far as I could tell there was no scheduled break time for the teachers. It appeared as though a simple coffee break was out of the question.



	· Is there a computer in the classroom or workspace (with internet connection)? Do they use it? Observe general use of computer if it exists. (personal, shared, what it’s used for)
	A: There were 2 computers in the classroom, one for the teacher and one primarily for the students.  The teacher uses the computer to google for lesson plans and sometime stumbles upon discussion boards with ideas.


	B: There were two computers in the classroom, complete with internet access. Both teachers and students share both computers. 


	C: There were two computers in the classroom, on either side of the room.  One was in the student work area; the other was located in the teacher work area.


	D: There were two computers in the classroom that I visited. Both computers had Internet access but I was told by one of the staff members that it was sporadic. 



	· Structure of the day
	A: Day seemed to encompass morning meeting, a special, a lesson, lunch, positioning, and perhaps another lesson after lunch. (Need to confirm this)


	B: The student activities run in half hour intervals from 7:30 AM to 2:30 PM each day.


	C: Planned activities that correlate to the VGLA, throughout the day.


	D: There was no apparent structure to the day in the sense that the teachers attempted to engage the students in activities that the students may or may not be able to focus on. 



	· Following a lesson plan?
	A: Lesson plan is based on a weekly theme.  This week was spiders and suppose to be bats.  Unfortunately the time wasn’t sufficient for bats so they only covered spiders.  The lessons are flexible.  There was also an overarching monthly theme that must be approved by the principal at the start of each month.  These plans are not detailed.


	B: The teacher followed a lesson plan, but said they were geared toward life skills. A progress chart is completed at the end of each day for every student. Informal assessments are done quarterly, and formal assessments are done yearly.


	C: Yes, the staff has a lesson plan, which is used throughout the day.


	D: It was difficult to tell if the teachers were following a lesson plan or not. Most of the students in the class that I visited were very low functioning 



	· How many assistants/aides?
	A: On this unusual day there were 4 students and 4 aides as well as the teacher.  Normally, there are seven students and 2 teachers.


	B: The classroom staff consisted of one teacher and three aides bring the ratio to two students per staff member. Two of the three aides had slight mental retardation issues but were very active with the students and clearly understood their roles in the classrooms.


	C: There were two assistants and a physical therapist that is in the room at various times throughout the day. 


	D: There was only one teacher, four assistants.  Including a nurse, a volunteer, an attendant, and an intern.



	· Teacher attitude
	A: The teacher was very positive and motivated to teach the students.
	B: The teacher and aides attitudes were very positive and upbeat, but the teacher is not aligned with the new state VAAP standards. She does not consider the new SOL targets to be realistic or applicable to her students. The teacher assistant on the other hand rolled her eyes when the teacher was asked if she was interested in sharing best practices with other teachers in similar classes around the state.


	C: The teacher and aids were positive and enjoyed working with the children.  They had knowledge of each child’s personality and needs. 


	D: In general, the teacher appeared to have a good attitude. However, I noticed a tinge of frustration with one of the students as she placed gloves on a somewhat uncooperative student. 



	· Class layout
	A: The room had a changing area, feeding area, and a table for group work.


	B: The classroom was very open, but somewhat small for the number of people in the room. The space was used to capacity and even seemed crowded when all members were present.


	C: The classroom was open, with four distinct sections: group, leisure, art and desks.  There was also a kitchen area (no stove), and a bathroom.


	D: The class that I visited had a computer workstation to the right of the entrance to the room. There was another computer as well as two televisions and a VCR across the room. The class also had a table near the center of the room for activities and meals. Storage cabinets and a makeshift galley kitchen occupied the perimeter of the room. The 



	· Instructional aides (pictures, books, devices, etc)
	A: Yes/No device for the non-verbal, and many other devices.


	B: There were two computers in the classroom, complete with internet access. There were many instructional aides like posters, TV/VCR, fish tank, and boom box. There was also a table that a student can lay on and it plays music from speakers imbedded in the mattress.  


	C: There were computers, books, visual aids, artwork, leapfrogs, television, radio/cd player, VCR, several desks and space for group and individual activities.


	D:   Instructional aides in the classroom included media equipment, magazines, photocopied worksheets, picture cards, and assistive technology devices



	· Transitions between lessons/staff
	A: Transitions seem to be subtle and straightforward. When the time came to have the lesson the students were cleaned and changed and then brought to the table.  No outbursts or difficulties occurred during the transition.


	B: The transition seemed seamless and staff and students were willing to transition into new activities especially lunch.


	C: The transition was always consistent and seamless.  The teachers worked with students to assist them with life skills and were attentive to the students needs.


	D: At the time that I arrived at my class the students were arriving from an activity in another area of the building. Therefore, the greater part of the first half hour I was there, all of the staff was engaged in positioning the students either in wheelchairs, on beanbags, or modified gurneys. By the time all of the students were situated lunchtime arrived and with the exception of one student who could feed himself, the students had to be fed. Some of the students were fed by tube by the nurse assigned to that room.

Other than the arrival and positioning of the students, there seemed to be no clear transition period



	· Are the students engaged by the lesson?
	A: The students were non-verbal and many did not even have voluntary movement so it was difficult to tell.  It seemed overall that they were engaged by a couple responses by various students.


	B: They seemed somewhat engaged but it was hard to tell because their activities were minimal. 


	C: The students were engaged in the lesson and usually completed the task.


	D: Generally the students appeared easily distracted. However, once the student who was distracted by my presence initially was positioned so that his back faced me seemed to be able to remain on task reasonably well. Other students in the class watched Animal Planet and practiced using a modified remote to turn the television on and off. This exercise continued for approximately a half hour.



	· Teacher-student interactions
	A: Interactions are always positive. Teachers are constantly reassuring the children of a “job well done” Students aren’t always cooperative, but teachers remain positive.


	B: The teacher was very active with the students and praised them for all activities they participated in.


	C: Teacher usually worked one-on-one with students to complete lessons and task.


	D: Interactions between staff and student were usually one student to staff member or two students to one staff member depending upon the learning activity. For instance, if the learning activity required the instructor to elicit a response from the student and track progress interactions were one-to-one. However, if the learning activity required getting the student to focus on stimuli such as a video or television show interactions were two to one.  It was clear that the students received a lot of attention and care on a constant basis throughout the day.



	Additional Notes:
	A: In the past teachers would pick an IEP and align it with an SOL goal and the student didn’t have to be successful at the physical activity.  The focus seemed to be more teacher focused: Did the teacher do this for the student? Now the focus is more on the student with the new VAAP: Can the student accomplish this?  For this population it seems they are forgotten.  How can a child with a 6-month-old brain capacity be tested on kindergarten material?

The VAAP is not well defined.  In the past we were told how many pieces of evidence are necessary and now it’s just “prove” it.

Students have seizures daily and are in and out of the hospital.  Some sleep all day from medications. Many have visual impairments, hearing impairments, and are non-verbal.

We try to focus on communication because we know it’s the most important thing for these kids.


	B: The teacher informed the observer that she focuses with her particular kids would always be on life skills first. She is more interested controlling behavior like students not inflicting pain on themselves then she was cognitive skills. She feels it her job to teach the kids skills to make life easier on the parents.


	C: The students are transitional, which means they will be moved into to general education classes.  These teachers focused on life skills the students will need to be able to function in general education.  Some students were taken to the elementary school for lunch so that they will be acclimated to standing in lines, ordering their food and paying for it.  Students change every six month or one a year, so teachers have the task of getting new students ready to be transition throughout the year.  These teachers not only focused on life skills, but also cognitive skills. 


	


Appendix C: ASOL Planning Sheet

Student: 







Number:

Date of Birth:

School Division:






School:

Content Area:

Aligned Standard of Learning 1:


ASOL 1: Communication Skill:


ASOL 1/Communication Skill Activities:

ASOL 1/Communication Skill Products:




Appendix C: ASOL Planning Sheet (continued)

Content Specific Worksheets

Virginia Alternate Assessment Program

Aligned Standard Of Learning:

1. Does an Aligned Standard of Learning statement reflect a skill and/or knowledge in which the student needs instruction and competence in his content area?

2. Does a bulleted statement within the selected ASOL reflect a skill and/or knowledge in which the student needs instruction and competence?

3. Could the bulleted statement be instructed to the focus student in a meaningful and age appropriate manner?

4. Could the student, given appropriate instruction and support, demonstrate some level of individual achievement with the knowledge and/or skills listed within the bulleted statement by the end of the school year?
Appendix D: Flowchart 1: Searching the VAAP Manual
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Appendix E: Database Schema 1: Searching the VAAP Manual
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Assumptions:

The user will search by the following criteria:

1. Search by subjects and ASOL -for organizing topics documents (from the
enhanced scope and sequence section of the manual, communication will be one of
the subjects)

2. Search by subjects and ASOL- for sample activities

3. Search by subjects and skill group- the result will be the ASOL that fall in the
particular skill group and they may then chose one ASOL to find the organizing
topics.

4. Search by subjects only for instructional strategies, forms and sample forms:
depending on the subject the strategies document (reading and math) will be the

result, as well as instructional strategies for students and assistive technology ideas
from section 8 of the manual.





Appendix F: Flowchart 2: Lesson Plan Document
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Appendix G: Database Schema 2: Lesson Plan Document
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***Note: When a user searches using any criteria the result should be a
document(s) with all the elements included from the lesson plan table.

Search Criteria:

Option 1: Users will search by ASOL for lesson plan documents
Option 2: Users will search by skl group for lesson plan documents.
Option 3: Users will search using a keyword for lesson plan documents

sdID should be a value as defined in the VAAP manual
such as E-R1
commiD should be values C1-C14 as defined in the
VAAP manual

skillGroups are aligned in the Vaap manual to the sdiD





Glossary

ASOL
The authors of the Virginia Alternate Assessment Program (VAAP) manual created the aligned standards of learning by analyzing the standards of learning and determining which standards are achievable by the students that are eligible to participate in the VAAP.

EPSS
An Electronic Performance Support System as defined by Gary Dickelman is “any computer software program or component that improves employee performance…”

IDEA
The acronym used to refer to the Individuals with Disabilities Education Improvement Act of 2004. The legislation makes significant changes to the Individuals with Disabilities Education Act of 1997. IDEA 2004 aligns IDEA 1997 closely to the No Child Left Behind Act, and is intended to help ensure equity, accountability and excellence in education for children with disabilities.

IEP

Refers to an Individual Education Plan for students with disabilities.

The purpose of an individual education plan is to design programs that will assist students with disabilities to be involved in and progress in the general curriculum.

IPA
Refers the to the Information Processing Analysis, which is a type of task analysis method that is used to identify the steps involved with a process of instruction.
NCLB 
Refers to the No Child Left Behind Act which is the name commonly used to refer to the Elementary and Secondary Education Act signed into law by President George Bush in 2001.

PLOP 
A statement in the individual education plans (IEPs) of students with disabilities that describes the student’s Present Level Of Performance. 

SOL
Refers to a Standard of Learning - describes a unit of knowledge within the various subject areas in a curriculum.
T/TAC 
The Virginia Department of Education sponsors eight regional Training and Technical Assistance Centers that operate on various university campuses around the state. The eight centers comprise a network that works collaboratively to plan and provide services to meet the staff development needs of teachers in the state of Virginia.

T/TAC 

Online 
The Training and Technical Assistance Centers website. The URL for the site is http://www.ttaconline.org/
VA 
Assessments
The Virginia Assessments section of the T/TAC online website.
VAAP
Following the passage of the No Child Left Behind Act and the Individuals with Disabilities Education Improvement Act, the Virginia Department of Education created the Virginia Alternate Assessment Program as a means of providing students with severe disabilities in all grades the opportunity to participate in standards of learning based assessments.

VA DOE
Virginia Department of Education

VGLA
Following the passage of the No Child Left Behind Act and the Individuals with Disabilities Education Improvement act the Virginia Department of Education created the Virginia Grade Level Alternative as an optional state accountability assessment program for students with disabilities in grades 9 through 12.
VSEP 
Following the passage of the No Child Left Behind Act and the Individuals with Disabilities Education Improvement Act the Virginia Department of Education created the Virginia Substitute Evaluation Program. The VSEP is an optional accountability assessment program for students with disabilities in grades 3 through 8.
ASOL Naming Convention Guide
The aligned standards of learning are represented by codes. The naming convention used for the codes include the overarching subject Reading, History and Social Science, and Science, and the strand. Examples of the codes are included below.
M-NS 1  
M
represents the subject: Math
NS
represents the strand: Number and Number Sense

1
represents the number of the ASOL within each strand

E-R 1

E
represents the subject: English



R
represents the strand: Reading



1
represents the number of the ASOL within each strand

1. THEME/EVENT:	





DATE: November 25, 2005		











When creating Student Task/Activities refer to the “Scoring Rubric” section in the VAAP Procedural Manual (pages 14 – 18).  Focus should be on score points 3 & 4. 
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2. ALIGNED STANDARDS OF LEARNING:  MATH	ENGLISH


Organizing Topic: Number Sense	Standard: Math		Student(s):Mary Kay


Organizing Topic:		Standard:		Student(s):


Organizing Topic:		Standard:		 Student(s):


Organizing Topic:		Standard:		Student(s):


Organizing Topic:		Standard:		Student(s): 











Refer to sections 4, 5, 6, and 7 of the VAAP Manual.





3. COMMUNICATION SKILLS ADDRESSED:





__C1	      __ C2        __ C3	__   C4	       __ C5	__  C6	           	 __ C7	       	 





__ C8	      __C9         __C10         __ C11          __  C12         __  C13               	__  C14








Refer to VAAP Manual, page 29 for definitions of Communication Skills.





5. MATERIALS:


Toothpicks, glue, unifix cubes, tiles, pattern blocks, lima beans painted on one side, geoboards, squares of paper that will fit between nails on the geoboard.





6. ASSISTIVE TECHNOLOGY:


Picture Chart, peer buddy, visual supports, occupational supports, computer software











EVIDENCE COLLECTING TOOLS: 	__x__  Audiotape			__x_ Videotape  


						Student(s):		 		Student(s):	


 __x__ Work Samples 				


Student(s):  					______ Anecdotal Records		_____ Interviews


						Student(s):  				Student(s


___x_ Photographs


Student(s):  					______ Charts/Graphs


						Student(s):		





4. STUDENT TASKS/ACTIVITIES:


1. Tile Center





2.  Pattern Block Center





3. Geoboard Center





4.


.
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