 Results in 30 Minutes a Day: A Phonological Awareness Intervention That Closes the Gap
I. Introduction: Inequality at the starting gate leads to teacher learning about phonological awareness and the achievement gap
A. The achievement gap begins before entering school and widens as students progress through the grades (Lee & Burkam, 2002).

1. Many African American students, Hispanic students, and students from low socio-economic backgrounds enter school behind white middle class students on measures of phonemic/phonological awareness, print awareness, and oral language(Lee & Burkam, 2002). 

2. Phonological awareness is foundational to reading acquisition 

            (National Reading Panel, 2000; Snow, Burns, & Griffin, 1998)
3. The Virginia DOE funds the EIRI (Early Intervention Reading Initiative) requiring students entering kindergarten below established benchmarks on phonological awareness measures to receive an additional two and one half hours of small group instruction per week.

B. The language, environmental support, and learning styles of the students in kindergarten may not lend themselves to the seamless development of phonemic and phonological awareness; therefore the intervention should consider the following:
1.  Students benefit from repeated experience, positive feedback, and three 
     developmental, learning styles (oral, kinesthetic, and tactile).
2. Collaboration is a key to reinventing yourself as a teacher as you adjust your teaching to meet the needs of the students in your classroom.
3. Targeted skill areas are based on data conversations among teachers.

C. Participants will leave with ideas on how to collaborate and coordinate the teaching and learning of phonemic and phonological awareness within diverse contexts.
II.  Thirty Minutes a Day—The Conception, Organization, and Examples
A. The Kings Park Story

1.  How and why – the inspiration
      a.   Develop intervention program with consistent delivery of 
            instruction with most highly qualified teachers.
b. Develop collaborative team approach to brainstorm solutions and best practices for intervention program.
c. Incorporate all identified students from three classrooms in 
      professional learning community model to target specific   

      identified skills.
d. Incorporate technology for multi-sensory, engaging repeated practice.  

e. School level administrator took advantage of the FCPS  T 4 T  (Time For Teachers) option which provided planning time for team of three kindergarten teachers and technology specialist.  .
f. Coordinate schedules to review assessment information and plan activities.
2.  What – components of the intervention program
a. On-going assessment data and anecdotal notes periodically analyzed to group students by needed, targeted skills.
b. Phonological awareness activities and materials selected with emphasis on active, multi-sensory approach.
c. Technology component evolved into webpage of on-line activities meeting specific selection criteria. The webpage will be embedded in the PowerPoint for demonstration
d. Schedule flexed to meet needs of learners (participants and non-participants) and teachers instructional schedules.
B. The Belle View Story

1. How and why

a. Professional sharing is a vital attribute to building on the strengths of diverse learners.  
b. Belle View was one of many schools to visit Kings Park to learn how to better adjust teaching activities and schedules.

2. What—Activities will be explained with occasional video demonstrations.
            a. Phonemic awareness activities targeting phoneme segmentation  

                and manipulation, beginning sound isolation, syllabication, and 

                 rhyming will be shared.  These are a few:

       1)  songs and rhymes to build time and exposure to language 
                   2) listening activities (sequencing environmental/musical                          

                        sounds)
                                           3) say it again, but don’t say (manipulating syllables and   

                                                phonemes
                                            4) various tactile and kinesthetic activities (musical chairs to   

                                                concepts of first and last, robot talk to build aural concept 

                                                of word)
                                            5) games from webpage

b. Phonological awareness activities targeting letter names and    

      sounds will be shared.

1) tactile letter formation

2) alphabet books

3) kinesthetic games

4) various games from webpage

c. Developing vocabulary and syntax
1) charades

2) guess what I have

3) concept sorts

III. Results

A. Fall/Spring Benchmarks

B. Analysis of Student Growth through rubrics and anecdotals—the children’s stories will be shared.
C. Parent Outreach

D. Professional Sharing—Time will be spent discussing how such an intervention can be developed and used in the various contexts represented in the audience.
We have to stop teaching the way we like to teach and start teaching the way they like to learn.    Wendy Robinson, 2007
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