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Abstract

The purpose of this quantitative study is a replication and extension of a previous conducted on teacher training programs. The purpose of the study is to 1). APA recommends (a), (b), (c) for seriation Compare teacher effectiveness between traditional and nontraditional trained special education teachers five years after they acquired their teaching license, and 2). Were the nontraditonally trained teachers able to meet or close the gap of less effective teaching styles to their counterparts within five years of completing a training program and on the job training. A question? Two groups of special education teachers will be evaluated on planning and preparation, classroom environment, and instruction through observations and self-assessments. Anticipated results and implications of the study will be described.

Teacher Effectiveness between Traditional licensed and Nontraditional license teachers: 

Five years later

Quantitative Research Design

Since there is a shortage of teachers throughout the United States many states provide individuals with a Bachelor’s degree with an emergency provision license to fill the teaching gaps in the public schools. The understanding is that these emergency teachers will complete a teacher education training program within 3 years of obtaining their emergency license. In 2005, Nougaret, Scruggs, & and Mastropieri conducted a study comparing the effectiveness of special education teachers with and without traditional licensure. Nougaret et al period after al., conducted this study because they felt that the “hiring of unlicensed special educators” (2005, p. 218) raised the question on how effective were these teachers in the classroom. 

The Nougaret et al study examined three areas of teacher effectiveness based on Danielson’s Framework for Teaching. The three areas of teacher effectiveness that were measured was; planning and preparation, classroom environment, and instruction. The study used classroom observations and teacher self-assessments to determine the scores for each teacher. The results from the observations showed that “traditionally licensed teachers significantly (and substantially) outperformed nontraditionally licensed teachers” (2005, p. 224) in all three categories. While the results from the teacher self-assessments indicated that both the traditional and nontraditional trained teachers rated themselves equally with no significant differences in the scores. fragment As reported by Nougaret et al (2005), these findings supported similar findings that “reported higher levels of competence in traditionally prepared general education teachers” and extends to the field of special education (p. 225).

The researchers anticipated that the teacher shortage will continue and every level of government needs to participate in “promoting quality special education teacher education” (Nougaret et al, 2005, p. 227). However, despite the shortage of teachers and the high turnover rate of special education teachers, have the nontraditionally trained teachers who have stayed in the profession for at least five years caught up to their traditionally trained counterparts? Have these the teachers who entered the profession of teaching on an emergency license been baptized by fire and learned how to become more effective teachers? Not necessary for this assignment, but for a real proposal it would be good here to provide some reasons why we might expect such an outcome. The purpose of this study is to replicate and extend the findings of the original Nougaret et al study and asks:

1. What are the differences in teaching effectiveness between traditionally licensed and nontraditionally licensed teachers five years after getting their initial teaching or emergency license?

2. Are the nontraditionally licensed teachers able to meet or close the gap of effectiveness to their counterparts within five years through a structured training program and on the job training?

Method

Participants and Setting


The participants for this study will be 40 five-year special education teachers hired in the 2009-2010 school year. The teachers will be drawn from at least five school districts in the Mid-Atlantic region. There will be two groups of teachers throughout the study. The first group will be the traditionally trained licensed teachers; the second group will be the nontraditionally trained licensed teachers. The traditionally trained license teachers will have at least five years of teaching experience since obtaining their original teaching license, and have completed their state-approved teacher education training program from a college or university. The nontraditionally trained licensed teachers will have at least five years of teaching experience since obtaining their emergency license, and have completed a state-approved teacher education training program from a college or university. The researcher is making the assumptions probably better to verify that the nontraditionally trained teachers that have taught for five years have completed a training program based on the 3-year stipulation of the emergency license program. 


The study participants will be selected from elementary, middle, and high schools in the above-mentioned school districts. All of the participants will vary in ethnicity, age, and gender. The only consistent characteristics will be that the teachers have only been teaching five years since obtaining a teaching license; traditional or emergency, and completed a state-approved teacher education program from a college or university. All of the study participants will be working with students with learning disabilities, emotional and behavior disorders, and/or mental retardation.


The participants will be observed in their own classroom during the first 12 weeks of the second semester of the school year. As in the Nougaret et al study this will give the teachers the first semester of the school year to become familiar and adapt to their new caseload for the school year.  

Data Sources


The study will collect two data sources; teacher observations and a teacher self-assessment survey. These data sources are based on the Framework for Professional Practice created by Charlotte Danielson and modified by the Nougaret et al researchers for their study. The observation instrument (Observation Survey) will be divided into three categories; planning and preparation, classroom environment, and instruction. The observations will be based on each teacher’s capabilities in these areas on four levels of performance; unsatisfactory, basic, proficient, and distinguished. 


The second data source will be the same Teacher Self-Assessment Survey used in the Nougaret et al study. All of the teachers will be asked to complete the self-assessment for the three categories; planning and preparation, classroom environment, and instruction. The teacher assessments will be based on a four-point scale (1 = unsatisfactory, 2 = basic, 3 = proficient, 4 = distinguished). 

Procedures


After obtaining permission from the university and public school system human subject research boards, the researcher will begin the research study. The researcher will recruit 20 five-year veteran traditionally trained licensed teachers, and 20 five-year untraditionally trained licensed teachers to participate in the study. Each teacher will be observed twice by a retired public school administrator some other trained observer would also do for this during the first 12-weeks of the second semester of the school year. The observer will evaluate their performance in the classroom based on planning and preparation, classroom environment, and instruction. Each observation will take approximately 50 minutes each, for a total of 80 observations. 


The observer will be trained to record all behaviors and activities displayed by the teacher during class time. The observer is to only record behaviors and actions they see while in the classroom observation. The observer will also be able to view the teachers planning materials, and student products for evaluation purposes. Lastly, Finally, the observer will not know the status of each teacher’s license history.


At the completion of the teacher observations the teachers will be asked to complete the Teacher Self-Assessment Survey. The self-assessment survey evaluates the teachers on the same categories as the observer. The teachers will be asked to submit their self-assessments anonymously at the conclusion of the study.

Data Analysis

Since the researcher will be using the same data collection tools as the original Nougaret et al study there is a strong confidence in the reliability and internal consistency of the tools. As reported in the Nougaret et al (2005) study the alpha coefficients for the Observational Survey were the following; planning and preparation = .95, classroom environment = .94, and instruction = .94. The alpha coefficients for the Teacher Self-Assessment Survey were the following; planning and preparation = .80, classroom environment = .84, and instruction = .86. The stability of observational ratings will also be measured by using a second observer to observer and compare the results on 10% of the observations completed throughout the study. How will they be compared? 
As in the original study, for teacher observations t-tests will be calculated on the three categories. In addition, descriptive statistics of means, standard deviations, degrees of freedom, significance, and effect size will also be calculated to help with the analysis of the data and comparison to the original study. For the Teacher Self-Assessment Survey the means, standard deviations, t values, degrees of freedom, and statistical significance will be calculated on the three categories for analysis and comparison. Overall, teacher observations and teacher self-assessments will be analyzed for each teacher category to look for any correlations. 

Anticipated Results

The proposed research study will ask; 1). What are the differences in teaching effectiveness between traditionally licensed and nontraditionally licensed teachers five years after getting their initial teaching or emergency license, and 2). Are 5-year veteran nontraditionally trained teachers able to meet or close the gap of effectiveness to their counterparts based on completing a training program and acquiring on the job training at the same time? Through the use of the Observational Survey and the Teacher Self-Assessment Survey the researcher hopes to find that the nontraditionally trained emergency licensed teachers were able to increase their teaching effectiveness during their first five years of teaching. The researcher also hopes to show that nontraditionally trained emergency licensed teachers were able to close or meet the gap found between the two groups of teachers in the original Nougaret et al study. In the end the researcher hopes to find that providing emergency licenses to nontraditional teachers does eventually produce effective teachers by completing teacher training programs and on the job training.

Ernest this is a good proposal, and well written method. One problem with the design would be that you are looking for an NSD (nonsignificant difference) between the two groups in order to argue they are now the same. The problem with concluding NSDs is that it could simply be a power problem (e.g., not enough participants for a rigorous test). Of course you have the 2005 study to compare it to, but NSD still can be a harder sell; NSD really means we didn’t observe any differences, not that there weren’t any. Another possible problem in interpretation is that, given a large number of special ed teachers have left the field after 5 years, what are the implications of taking 3-4 years to gain sufficient competence? Just thoughts, it is a good proposal.
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