Table 1
	#
	Null Hypothesis Research Question
	Instrument

	1
	There is no statistical significant increase in a student's mindfulness awareness after completion of the intervention.  
	Child Acceptance and Mindfulness Measure (CAMM)


	2
	There is no statistical significant decrease in a student's stress or anxiety levels after completion of the intervention between the treatment and control groups.   
	Child Acceptance and Mindfulness Measure (CAMM)

Perceived Stress Scale (PSS)

Revised Children’s Manifest Anxiety Scale, Short Form (MASC)

	3
	There is no statistical significant change (increase or decrease) in a student's 
a) mindfulness awareness,
b) perceived stress,
c) anxiety 
from:
a) pre- to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement.
	Child Acceptance and Mindfulness Measure (CAMM)

Perceived Stress Scale (PSS)

Revised Children’s Manifest Anxiety Scale, Short Form (MASC)

	4
	There is not a statistically significant correlation between a student's mindfulness awareness and a decrease in
a) perceived stress
and/or b) anxiety.
	Child Acceptance and Mindfulness Measure (CAMM)

Perceived Stress Scale (PSS)

Revised Children’s Manifest Anxiety Scale, Short Form (MASC)

	5
	There is no statistical significant correlation between a student's mindfulness awareness and his or her perceived stress and anxiety between the treatment and control group.  
	Child Acceptance and Mindfulness Measure (CAMM)

Perceived Stress Scale (PSS)

Revised Children’s Manifest Anxiety Scale, Short Form (MASC)

	6
	There is no statistical significant difference among the participants in three disability categories (SLD, EBD, and OHI) in 
a) mindfulness awareness,
b) perceived stress,
c) anxiety,
d) summary score of the English teacher observation,
and e) summary score of the math teacher observation.
	Child Acceptance and Mindfulness Measure (CAMM)

Perceived Stress Scale (PSS)

Revised Children’s Manifest Anxiety Scale, Short Form (MASC)

Teacher Observation of Classroom Adaptation – Checklist (TOCA-C) (English)

Teacher Observation of Classroom Adaptation – Checklist (TOCA-C) (math)


	7
	There is no statistical significant difference in any of the three domains;
a) concentration problems (CP),
b) aggressive and disruptive behavior (DP),
c) pro-social interactions (PI),
or d) summary score (SS) as reported by the English teacher from:
a) pre- to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	
Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	8
	There is no statistical significant difference in any of the three domains;
a) concentration problems (CP),
b) aggressive and disruptive behavior (DP),
c) pro-social interactions (PI),
or d) the summary score (SS) as reported by the Math teacher from:
a) pre- to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	
Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	9
	There is no statistical significant difference in the teacher observed summary score (SS) between the English teacher observation and Math teacher observation.
	Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	10
	There is no statistical significant difference in the teacher observed summary score (SS) between the English teacher observation and Math teacher observation from:
a) pre- to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	11
	There is no statistical significant difference in the summary score (SS) as observed by the English teacher between the treatment and control groups.  
	Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	12
	There is no statistical significant difference in the summary score (SS) as observed by the Math teacher between the treatment and control groups.  
	Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)

	13
	There is no statistical significant difference in the student's self-evaluation of his or her mood after completing a meditation session from:
a) pre-to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	Check-In/Check-Out Rating Scale

	14
	There is no statistical significant difference between the treatment and control groups self-evaluation of his or her mood after completing or not completing the meditation intervention.
	Check-In/Check-Out Rating Scale

	15
	There is no statistical significant difference in the treatment and control groups self-evaluation of his or her mood after completing or not completing the meditation intervention from:
a) pre-to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	Check-In/Check-Out Rating Scale

	16
	There is no statistical significant increase in the recorded time on-task of a secondary student receiving special education services when participating in meditation from:
a) pre- to mid-measurement
b) mid- to post-measurement
c) pre- to post-measurement
	Time sampling observation

	17
	Determine the number of factors that underlie the relationships within the Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)
	Teacher Observation of Classroom Adaptation – Checklist (TOCA-C)



