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Problem Statement

Introduction: 

        Immigration has become a great issue in the US. The number of immigrants has been increased from year to year and from day to day.  Language is a great barrier for most of immigrants and non-native speakers. Many immigrants who are professionals in their home countries come to the US to work in any career which is completely not related to their education and experience and any uneducated people can do.  This problem is more perceived in higher education since students come to pursue their education in American universities. Although those students are professionals and they have passed a certain level of English proficiency test before they get accepted in their schools, they have performance difficulties and some are struggling in communication with professors and classmates (Tsai-Yu Chen, 2004).
On-line learning as a very effective educational tool could contribute efficiently to solve such problems. On-line learning is a great environment for all learners to participate, talk, exchange experience, know other classmates, learn from each other and reduce anxiety resulted by attending regular classes. 
As instructional designers and educational researchers we can utilize on-line learning features to maximize learners’ participation, reduce anxiety and increase confidence. . 

Objectives of the Study: 

         The proposed study of this research will explore the relationship between the influences of course delivery mode on perceived anxiety and participation problems with students who use English as a second language. The study focuses on higher education.  The study will benefit both adult students who are using English as a second language and teachers who deal with this population of students. 

The Problem: 

         Course delivery mode has a great influence on ESL students’ participation and performance. There are several factors are involved in this problem such as student personality, student proficiency of using English, student psychological mode, student background, learning environment, course delivery mode, course interactivity, and instructor/ classmates understanding and collaboration.  According to (Pappamihiel, 2001)  study there are serious struggling  among ESL students although they have  good proficiency level of English.  On-line classes could be a part of the solution for that problem since some studies have proven that students enrolled in online courses achieved numerically more than students in the classroom-based (Thirunarayanan & Perez-Prado 2002)

Significance of the Study:

       The significance of this study is to help teachers and students recognize and understand problems which encounter international students and how that affects and/or delay learning process.   This research would be beneficial for other people who are interested in using the research results to conduct other research in related issues to ESL students.  The research results would be applicable for other researchers who study classroom behavior, learning disability, or linguistics.  It also would be helpful for student counselors and professors since they can understand ESL students’ difficulties and can provide advice.  I suggest as extended studies to cover other areas related to the relationship between course delivery and ability of writing and submit assignments, speed of achieving tasks, time spent in completing tasks, and promoting students from ESL classes to mainstream classes (Pappamihiel, 2001). 

Definitions:
ESL stands for English as a Second language.

Conceptual fretwork
Conceptual Model

        The proposed study of this research will explore the relationship between 
influences of the course delivery mode               perceived anxiety among adult students who use English as a second language.

IV                      course delivery mode
- Online delivery mode (interactive based) 
- Regular classes face to face. (Lectured based)
- ESL learners characteristics.
DV                   perceived anxiety among adult students who use English as a second language.
- Student participation and engagement.
- Confidence
- Achievement.

Research Questions:

What is the nature of the of course delivery?

What is the nature of students’ anxiety or satisfaction?
What is the comparative of students’ achievements of attending regular classrooms or on-line learning?  

Hypothesis:

- Web-based classes reduce ESL learners’ anxiety.
- Technology features which associated with on-line learning increase learners’ engagements and achievements.
- Face to Face classes increase ESL anxiety which limit speaking/participation ability and slow their progress.

Rational:

       On one hand, Anxiety is a barrier that causes ESL learners disengaged in classrooms and affects their performance and success.  Learners’ anxiety is a result of using English as a second language in their studies.  Anxiety arises when ESL learners are asked to speak in front of a large group of people, participate in class activity, ask questions, or catch the whole lecture because of fast speaking speed.  We cannot ignore the fact of that ESL population studying in American universities have good language skills since they could pass a certain level of English proficiency test in order to apply to American universities.  In other words, language itself might not be a partier or a main cause of the problem.  Therefore, this study is searching for the reasons behind this phenomenon.  
       On the other hand, distance learning with its technology features could help ESL students to turn their anxiety down that they would be able to participate, express themselves, take their time to learn and maintain confidence.  Therefore, this study assumes that the relationship between the course delivery and anxiety is able to control ESL students’ success and performance.  As a result, the more on-line delivery used in teaching classes, the better confidence, participation, achievements and the less anxiety.


Review of Literature:
       The following research literature presents causes of anxiety for ESL students and the relationship between course delivery and students scores. 
       Tsai-Yu Chen ( 2004) conducted a research screening the relationship between anxiety and language learning difficulties. This study was done by using Foreign Language Classroom Anxiety Scale (FLCAS) to examine anxiety and the Foreign Language Screening Instrument for Colleges (FLSI-C). The study tried to prove that anxiety, caused by learning in English and a second language, leads to learning disability. Anxiety could caused by feelings of fear, obsessive thoughts, lack of self confidence, and extreme self criticism. The study, using the study applied to Taiwanese students from 10 different universities using English to study, presented four insights: The first of these is that the more difficult the English learning history had been for learners, the greater the anxiety experienced. Second, anxious students can be described as those with a developmental history (LD) which can cause linguistic coding problems in learning a foreign language. Third, ESL students’ anxiety gets high with classroom learning difficulties when they attend classes thought by teachers whose style is to lecture and talk fast. The last insight is that there are anxious learners with and without foreign language learning difficulty characteristics.

       Thirunarayanan & Perez-Prado (2001/2 002) conducted a quantitative study focusing a course delivery and learners (adult) achievement; comparing Web-based and classroom-based learning. This study was applied to ESOL adult learners during one semester of their junior year of school. The study was done by teaching the same content for same students using different course delivery. The result proved that students achievements is not significant different. However, students enrolled in online courses their scour improved by average 15.21 points, while offline students their score improved by an average 13.19. These results proved that students in the online group achieved numerically more than students in the classroom-based.

       Pappamihiel, N Eleni (2001) used English Language Anxiety Scale to examine English language anxiety in Mexican middle school girls.  The purpose of this study is helping ESL students moving from an English as a second language (ESL) class to a mainstream class.  The study searched reasons behind ESL students’ struggling with the type of cognitive academic language (CALP) necessary for success in the mainstream classroom although they have a good proficiency level of English, pressure associated with interactions with native speakers of English, and  associated anxiety.   The research considered gander differences and described the results of a study that show how Mexican adolescent girls often experience more anxiety in the mainstream classroom than boys.
       By using a paired t-test, the results proved that there was an anxiety associated with mainstream classes which did not occur in (ESl) classes.  Moreover, girls’ anxiety was 10 points higher than male students. The main two factors for English language anxiety are first anxiety related to interactions with peers in the mainstream classroom and second anxiety related to academic and worries about achievement In ESL classes. 
         Tiono, Nani I & Agatha, Sylvia (2004) conducted a qualitative study that searched Communication Apprehension Levels in English.  The research study determined that anxiety , resulted of using English as a second language could, leads students to avoid talking in class although they have ideas and good ability to participate and sometimes anxiety might lead them to skip classes that require speaking participation.  The study presented several types of Communication Strategies used by ESL anxious students to help them performing well in oral performance.  The study determined twelve types of Communication Strategies that anxious usually sue to keep smooth conversation:
1. Message abandonment 
2. Topic avoidance. 
3. Circumlocution.
4. Approximation.
5. Use of all-purpose words.
6. Word coinage.
7. Use of nonlinguistic means.
8. Literal translation.
9. Foreignizing.
10. Code switching.
11. Appeal for help.
12. Use of fillers/hesitation devices. 



Qualitative Method

Justification for Method:
       The subject of my study is to investigate the relationship between course delivery methods and learning anxiety for ESL students who are enrolled in academic program at George Mason University. 
       The relationship between course delivery and anxiety has many variables and considerations such as a learner background, learning environment, peers and teachers understanding…etc. For all these reasons and factors intersecting with relationship between the course delivery and ESL student anxiety, qualitative method has been selected to go through deep understanding for other factors could be considered. 
       A non-random selected group will be will be considered two groups according to their proficiency in using English and course delivery. Each group will be given two different treatments by taking face to face classes and on-line classes. Both treatments are intended to determine whether course delivery method affects learners’ anxiety and participation in class or not.

Selection of Setting:
       George Mason University has been selected as a setting of this study. GMU has a large number of international graduate students who use English as a second language to pursue their studies. Also Mason has a unique camp where we can meet with ESL students face to face if that needed. The study will talk place during the fall semester which is 15 weeks.

Selection of Subjects:
        From about 500 international students registered in academic programs at GMU for the Fall 2007, non random 5 students will be selected based on personal knowledge, or International student office recommendations.  Participants must be international students, registered or have taken both on-line and regular classes. 



Instrumentation:

        An on-line questionnaire will be used as an instrument for the qualitative study. The questioner will be pre-study and post-study. Each one of participants will be exposed to same questions before participation and after. The questioner before study will determine participants’ background, their English level and their experience in participation/engagement in previous classes (anxiety). Post-survey will be applied after students will be done with the first one and had some time to experience more classes throughout the semester. That post survey would more was focused on measuring anxiety level associated with on-line classes and/or face to face classes. Results will help in determining the relationship between ESL students’ anxiety and course delivery mood. 
        Another method will be phone interviews for participants whose surveys showed anxiety to get more details through open ended questions.  E-mails will be sent to all selected participants in order to inform them and prepare them for the survey.  Another E-mail will be sent after a first week as a reminder for whom who could not response early. 

Field Study:

        My field study will start after the first survey and by the middle of the semester.  Field study was applied to 5 ESL students who submitted to phone interviews, observation and track their performance in classrooms and on-line classes. Their teachers will be contacted as well to contribute more information about these students’ progress and problems in these courses. 
        Three open ended questions will be asked as follow up questions and phone calls interviews in order to understand in depth reasons behind the anxiety.
Two questions will be asked about the problems that face ESL students during face to face classes.  Responses were interesting.  One participant could not catch up fast bases and concerns about time consuming before and after f2f classes.
Two participants concern about unfamiliarity with the culture or the topic which would be discouraging.  Also fear of making mistakes or get embarrassed of asking questions have been already answered are common concerns.  Another question was asking if the on-line classes would be a good solution for these problems.  One participant expressed that would not make any difference. Another one who has time management problems thought that would be worst because on-line classes require more research/reading and less interaction with instructors. 
 

Operationalization of Variables: 
        The independent variable in this study is ESL learning style. Through this study, I tried to understand how learning style affects dependent variables such as learning anxiety, accomplishment, participation and performance. Moreover, I studied other sub-variables such as English proficiency and technology knowledge background.

Data Collection Procedures:

        The data will be collected from on-line questionnaire, one-one interview notes teachers contribution and observations taping.

Protection of Human Subjects' Rights:
       Data collection process would be started once I get approval for my application and informed consent form from GMU’s Human Subjects Review Board (HSRB) through GMU Office of Research Subject Protections.

Data Processing:
        I would use the collected data from on-line survey, recorded interview, and had writing notes during observations and phone calls.

Data Analysis:
       I would categorize data collected from surveys and interviews according to independent/dependent variables. Analyzing data would be bases on percipients satisfaction/dissatisfaction, success/fail and confident/anxiety.
    



References


       Pappamihiel, N Eleni (2001). Moving from the ESL classroom into the mainstream. Bilingual  Research Journal, 25. Retrieved October 20, 2007, from ProQuest database.

       Tsai-Yu Chen, G. (2004). The Relationship between Foreign Language Anxiety and Learning  Difficulties. Foreign Language Annals, American Council on the Teaching of Foreign Languages, 37. Retrieved September 14, 2007, from ProQuest mutable database. 
       Thirunarayanan, M.O. & Perez-Prado, A. (2002). Comparing Web-based and classroom-based learning. Journal of Research on Technology in Education, 34. Retrieved September 15, 2007, from ProQuest Research Library database. 
        Tiono, Nani I & Agatha, Sylvia (2004). The Types of Communication Strategies Used by Speaking Class Students with Different Communication Apprehension Levels in English. Petra Christian University, English Department. Retrieved October 25, 2007, from Research Library database.













Appendix (A)

INFORMED CONSENT:

READ CAREFULLY:
By completing this questionnaire you acknowledge that:
You are age 18 or older. 
You have been solicited and/or recruited to participate in this
study by the Principal Investigator.
You understand that all of your responses will remain confidential.
 
Type an X below if you agree and understand all of the above
statements: 
I, YOUR NAME the subject, confirm my voluntary participation in this study under the above conditions. 


Questionnaire ID Code: 
Date:











Appendix (B)

First questioner and results: 
1.What is your Gender? 
Male 				3	60% 
Female 			2	40%
2. What is your Age? 
 30 OR UNDER 		2	40%
BETWEEN 31 AND 35 	2	40%
BETWEEN 41 AND 45	1	20%

3- For which ethnicity do you belong ?
Middle eastern 		2	40%
African 			2	40%
Latin 				1	20%

4. How many years have you been using English as a second language? 
1-2 years 			1	20%
3-5 				1	20%
6-8				2	40%
8-10 ++			1	20%

5. How you rate your proficiency in using English?
Excellent 			1	20%
Very good 			2	40%
Good 				2	40%

6. How many on-line classes have you taken currently or before?
One 				2	40%
Two 				1	20%
Three 				2	40%

7. What was your scour in this/these classes?
A				4	40%	
B				6	60%

8. How many Face to Face classes have you taken recently or last semester?
One 				1	20%
Two 				1	20%
Three 				2	40%
Four 				1	20%

What was your scour in this/these classes?
A				5	38.46%
B				6	46.15%
C				2	15.38%

9. How much have you participated in On-line class( post, team work, engagement, discussion, ask questions?
Much 				3	60%
Moderate 			2	40%


10. How much have you participated in face to face class ( post, team work, engagement, discussion, ask questions?
Much 				3	60%
Moderate 			1	20%
Not much 			1	20%


11. How often have you faced any of these problems during taking face to face classes. 
Confidence lake 
Very often 
several times 			3	60 %
rarely 
never				1	20%
Shy to talk 
Very often 			1	20%
several times 			2	40%
rarely 
never				1	20%
Have questions but you were shy or could not ask 
Very often 			2	40%
several times 			1	20%
rarely 
never				1	20%
Have ideas but could not express them 
Very often 
several times 			1	20%
rarely 				2	40%
never				1	20%

12. How often have you experienced any of these issues during taking on-line classes. 
Confidence lake 
Very often 
several times 	1	20%
rarely 		2	40%
never		2	40%
Shy to talk 
Very often 
several times 
rarely 		4	80%
never		1	20%
Have questions but you were shy or could not ask 
Very often 
several times
 rarely 		3	60%
never		2	40%
Have ideas but could not express them 
Very often 
several times 	1	20%
rarely 		2	40%
never		2	40%










Appendix (C)

Fellow up open-ended questions and results:

If you do not do very well in Face to face classes, what do you think the reason is?
1-Have no problem
2- I think a big part of the problem is that I could not catch up the very fast bases during the sort tem and I be behind.
3-I am not a good participant in Face to face classes and I miss much information that the instructor go through very fast supposing everybody in class is familiar with.  
4-Time is a barrier; I spend two hours before and after class in transportation.  And, as a ESL reading takes much longer that normal.     
5-I am not sure. But I think I do better in On-line classes at least in participation. 
If you experienced anxiety when you take face to face classes, would you explain what happened when you try to participate and could not. 
1-No problem
2- I think the problem was that sometimes there is some new information that I need to learn about to be able to participate.
3-sometimes I do not try because the whole class talks about something everybody knows and I have no idea about. Other times, I do not participate because I avoid making mistakes or ask questions have been already answered during the class. 
4-Some times I do not understand the topic or I do not have much information to participate. 
5-I am not a good speaker and I have anxiety when I talk especially in front of large group. Sometimes my fear of making mistakes steeps me back to participate.  
What do you think if you participated in same class on-line?
1-No problem
2- I guess it would be worst because on-line classes require more search and reading and less interaction with instructors.  
3- I think it would be much better. 
4-I maybe would be helpful with time to save transportation time and have more chances to read about things I am not familiar with. 
5- Sure would be better. 
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