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GEORGE MASON UNIVERSITY

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT
GRADUATE SCHOOL OF EDUCATION
MULTILINGUAL/ MULTICULTURAL EDUCATION
EDUC 537-001

Foundations of Multicultural Education

Fall 2004

Monday, 4:30 – 7:10 pm
Robinson Hall B 122

PROFESSOR:

Jorge P. Osterling, Ph.D.

Office phone

703-993-8136

Office location 

A-Robinson, 323

Office hours 






M & W, 1:30 – 4:00 pm



Or by appointment

Email address

josterli@gmu.edu
Homepage

http://mason.gmu.edu/~josterli
COURSE DESCRIPTION: 
EDUC 537 examines multicultural education through a focus on the historical, sociological, and philosophical foundations of education. Special emphasis is placed on the role of ethnicity in the development of the United States and its education system. Includes an overview of multicultural/multilingual curricula with a special focus on culturally/ linguistically-responsive instruction and assessment techniques. Field experience is required.

The course includes a session on child abuse, neglect, and intervention where the basic definitions of, theories about the causes of, indicators of, and assessments and interventions for child abuse and neglect are reviewed.
NATURE OF COURSE DELIVERY:

Course delivery is accomplished in a combination of ways in order to meet the needs of all learners and learning styles. Course delivery is accomplished through a variety of in-class, on-line, and individualized instructional strategies. Methods of instruction include:
a) Presentations (i.e., lectures/lecturettes assisted by PowerPoint and other visuals); 

b) Discussions (i.e., active involvement of students in learning by asking questions that 
provoke critical thinking and verbal interaction);

c) Cooperative learning (i.e., small group structure emphasizing learning from and with others);

d) Collaborative learning (i.e., heterogeneous groups in an interdisciplinary context);

e) Guest lecturers;

f) Student presentations;

g) Video presentations;

h) Blackboard-5 web based course management and portal system.

The seminar format of EDUC 537-001 requires the active participation of all students. As an experiential course, it is structured around discussion and small group activities. Therefore, it is critical that students attend all classes, actively participate in class, and keep up with the readings. Students should be prepared to discuss the course readings in relation to teaching culturally and linguistically diverse students in grades PK–12, as well as to ask questions for clarification, exploration or discussion. Students will also post emergent thoughts and responses weekly on the class Blackboard-5 site [http://blackboard.gmu.edu] and should thus have regular access to a university or home computer. 
STUDENT OUTCOMES:

In this course, the students will: 

1. Analyze and interpret the historical, philosophical, economic, legal and sociocultural foundations of multicultural education.
2. Analyze how the social and cultural context mediates teaching and learning.

3. Analyze how social structures of race, class, gender, (dis)ability, and sexuality work to create relations that privilege to some and deny opportunity to others. 
4. Understand the factors that contribute to child abuse and neglect and the importance of helping abused and neglected children. Students will demonstrate content proficiency by:
4.1. Describing factors that contribute to child abuse and neglect;

4.2. Identifying characteristics of the abused and the abuser; and

4.3. Investigating possible causes of abusive behavior and strategies that help in reducing child abuse and neglect. Describe culturally relevant teaching in terms of teacher characteristics, teaching strategies, and assumptions about teaching, learning, and knowing.
5. Learn, understand, and use the major concepts, principles, theories, and research related to the nature and role of culture and cultural groups to construct learning environments that support the cultural identities, language and literacy development, and content-are achievement of students.

6.  Develop curriculum and teaching strategies that challenge unjust social structures and allow all children to learn and grow into citizens who will be actively involved in this democracy. 

7. Explain and provide examples of anti-bias teaching strategies.
COURSE OUTLINE

1. The relationship between teaching, learning, and the sociocultural context of the learners 

2. Social structural relationships in the United States  

3. Anti-bias teaching within the context of multicultural education 

4. Culturally relevant teaching theoretical framework

5. Culturally relevant teaching practice

6. Educating teachers for social justice in an age of accountability.

PROFESSIONAL STANDARDS:

Foundations of Multicultural Education is a 3-credit course designed to meet the needs of graduate students who are seeking a Master’s degree in Curriculum and Instruction, with tracks in bilingual/multicultural education, foreign language education, and teaching English as a Second Language. It is one of the first courses of the master’s degree and licensure programs and is required of all program participants.
This course is aligned with the following CEHD-GSE program goals:

1. Diversity. Learn the basic concepts and develop the necessary skills to work successfully with learners of differing backgrounds and value systems.

2. Classroom teaching. Students should be able to understand that there are multiple paths to learning, and demonstrate skills and competency in teaching students from different backgrounds and varying learning styles.

3. Democratic principles. Students should be able to adopt teaching practices, which reflect democratic principles and which facilitate the creation and sustenance of democratic learning environments.
4. Knowledge base for teaching in diverse and inclusive classrooms. Students will learn the fundamental concepts pertaining to teaching in culturally, linguistically, and socio-economically diverse classrooms.

5. Utilization of research. Students will critically evaluate theories of multicultural education and engage in systematic investigations of the knowledge base to shape their own or others' teaching practices. 

6. Curriculum. Students will develop the skills needed to design, implement, and evaluate programs that will enable them to work comfortably with students from different backgrounds.

Academic Standards:
All GSE-courses must be aligned with the teacher education standards of the appropriate professional organization. EDUC 537-001 uses the TESOL/NCATE Standards for the Accreditation of Initial Programs in P-12 ESL Teacher Education as well as the INTASC Interstate New Teacher Assessment and Support Consortium Standards.

These standards cover the following five domains: 
	TESOL/ NCATE ESL

Standards for P-12 Teacher Education Programs

	Domains
	
	Standards
	Standards specifically Met by EDUC 537-001

	One
	Language
	1a.Describing Language
	n.a.

	
	
	1b. Language Acquisition and Development
	n.a.

	Two
	Culture
	2a. Nature and Role of Culture
	X

	
	
	2b. Cultural Groups and Identity
	X

	Three
	Planning, Implementing, and Managing Instruction
	3a. Planning for Standards- based ESL and Content Instruction
	X

	
	
	3b. Managing and implementing standards-based ESL and content instruction.
	n.a.

	
	
	3c. Using resources effectively in ESL instruction.
	X

	Four
	Assessment
	4a. Issues of Assessment for ESL
	X

	
	
	4b Language Proficiency Assessment.
	n.a.

	
	
	4c. Classroom-based Assessment for ESL
	n.a.

	Five
	Professionalism
	5a ESL Research and History
	n.a.

	
	
	5b Partnerships and Advocacy
	X

	
	
	5c. Professional Development and Collaboration.
	X


REQUIRED TEXTS:
Sleeter, Christine E. & Grant, Carl A. (2003). Making Choices for Multicultural Education: Five Approaches to Race, Class, and Gender (4th ed.). New York: J. Wiley & Sons 
Required Articles:

Nieto, Sonia (2002; 1994). Lessons from Students Creating a Chance to Dream. Harvard Educational Review 64(4), 392-426 [Winter 1994]. Reprinted as chapter five (pp. 119-161) in Sonia Nieto Language, Culture, and Teaching: Critical Perspectives for a New Century. Mahwah, N.J.: L. Erlbaum.
Recommended books:
Bigelow, Bill; Christensen, Linda; Karp, Stan; Miner, Barbara; & and Bob Peterson. Bob (1994). Rethinking our Classrooms: Teaching for Equity and Justice. Volume I. ISBN: 0942961188   http://www.rethinkingschools.org./publication/roc1/roc1.shtml

Bigelow, Bill; Christensen, Linda; Karp, Stan; Miner, Barbara; & and Bob Peterson. Bob (2001). Rethinking our Classrooms: Teaching for Equity and Justice. Volume I. ISBN: 0942961277   http://www.rethinkingschools.org./publication/roc2/index.shtml
Cochran-Smith, Marilyn (2004). Walking the Road: Race, Diversity, and Social Justice in Teacher Education. Foreword by Jacqueline Jordan Irvine
New York: Teachers College Press. 
Gay, Geneva. (2000). Culturally responsive teaching: theory, research, and practice, New York: Teachers College Press.

Lake, Robert (Medicine Grizzlybear) (1990, September. An Indian Father's Plea. Teacher Magazine. 2, 48-53 (September). http://www.teachermagazine.org/tm/tmstory.cfm?slug=1indian.h02&keywords=Robert%20Lake
Important Web sites:
Virginia Standards of Learning.   http://www.knowledge.state.va.us/main/sol/sol.cfm
Child abuse, Neglect, and Intervention.
Family Violence Prevention Fund (2003). The Effects of Domestic Violence on Children http://endabuse.org/programs/display.php3?DocID=150
Lindsey, Duncan (2002). An Introduction to Child Abuse. Child Welfare. http://www.childwelfare.com/kids/caintro.htm#Top
US Department of Justice, National Institute of Justice (1997):

· Background Papers. Child Abuse Intervention: Strategic Planning.  http://www.ojp.usdoj.gov/nij/childabuse/bg2b.html
· Mandatory Reporting Requirements"
http://www.ojp.usdoj.gov/nij/childabuse/bg3f.html
Virginia Department of Social Services (2004). Programs and Services for Children http://www.dss.state.va.us/family/children.html
COURSE REQUIREMENTS
1. Read all course assignments.

2. Attendance is mandatory. Absence from 25% or more classes (2 full days) will result in an unsatisfactory grade. If you must miss a class, I would like to know in advance.

3. Participate in large and small group discussion and activities that reflect critical reading of the assignments.

4. Obtain and use a GMU’s e-mail account (GMU provides students with free email accounts, which must be accessed for information sent from the university or the Graduate School of Education. For information in accessing email go to: http://mason.gmu.edu
5. Participate in online discussions. After introductory training, students are expected to access Blackboard (http://blackboard.gmu.edu ) prior to every class session to download agendas and other pertinent course documents.

6. Present your final group research project to the class. 
7. Write all papers following the APA publication guidelines.

EDUC 537-001 course requirements will be met as follows:

	Point Distribution for Assignments

	Class Participation
	20 %
	

	Group Project
	40 %
	December 6 
(session fourteen)

	Reflective Personal Development Paper
	25%
	October 4 
(session five)

	Field Experience
	15%
	October 25
(session eight)


Note:  Specific descriptions and evaluation criteria for each of the following activities are described in the “course information” section on Blackboard and on the attached handout to this syllabus. 
1. In-class and On-line Participation and Readings (20%) [Weekly]

The success of this class is based largely on engagement and interaction among participants and collaborative learning. I assume that students will participate in all classes, except for illnesses and conflicts that are discussed with me in advance. We are all teachers and we are all learners in this class. That means we all have a responsibility to share our perspectives and ask difficult questions, not just to demonstrate that we are participating, but also to contribute to our colleagues’ learning process. 
We will be engaging in an online discussion in which we will draw upon the experiences and knowledge of the class members as we examine cultural diversity and the rationale for multicultural education. All students are expected to post at least one comment per week (our weeks go from Tuesday to Monday)—either starting a new discussion strand or responding to a classmate’s comment. 

We will use class participants' first-hand knowledge as valuable source material in the discussion.
Your discussion postings should be thorough and thoughtful. Just posting "I agree/disagree with your comment" to someone else's thoughts is not considered adequate. Guidelines and an assessment rubric for postings are included in the Requirements packet, and appear on the Blackboard website. 

NCATE-TESOL Standards:  2a, 2b, 3a, 4a, and 5c.

2. Group Project (40 %) – theme: Lessons from 21st Century Students on Creating a Chance to Dream. Due date: December 6 [Session Fourteen].

Participants will be divided into small groups of four students in order to better facilitate discussions and to conduct a comparative, cross-cultural case study on the theme: Lessons from 21st Century Students on Creating a Chance to Dream.
Each student is required to conduct an interview of a student from a racial, linguistic, and socioeconomic and cultural -background other than his or her own. S/he will also conduct a preliminary assessment of cultural, linguistic, political, social, and psychological factors that may affect this particular student’s learning.

Each group will analyze/ compare four different case studies. These four case studies should reflect a variety of ethnic, linguistic, racial, and religious backgrounds, to provide the group with the diversity it is looking for.  Keeping current with new instructional techniques, research advances, and public policy issues, group members will use this data from this group project to reflect upon and improve their instructional practices, and to work collaboratively to improve the learning environment.  

Each group will analyze, critically compare, and discuss the cross-cultural experiences of its four members highlighting the lessons learned. The final report should reflect an understanding and use of the major concepts, principles, theories, and research related to that nature and role of culture and cultural subgroups and of how cultural groups and students’ cultural identities affect their academic achievement and success in school. 
Each group will share its findings in a formal presentation in which all four members must participate. 
NCATE-TESOL Standards: 2a, 2b, 4a, 5b, and 5c.

3. Reflective Personal Development Paper (25%) – Due date: October 5, 2004 [Session Five].

Each student will write a narrative essay about her/ his own life, describing the experiences that have shaped their views of race, culture, and issues of diversity. Further information about the project can be found in the Course Information section of Blackboard under “Requirements”.

In writing this essay, you will need to reflect on your own experiences in terms of your cultural reference, your family background, your interactions with others unlike yourself, and other factors determined by your own circumstances and your upbringing.  You will explore within yourself, and commit to written form:

a) Your identity as a learner,
b) How your cultural identity affects your potential as a teacher,
c) Your identity as a member of a particular cultural/ethnic/linguistic/religious/ socioeconomic group.  

Include SPECIFIC examples of events and situations that you feel shaped your views on these issues.  Be sure to situate your examples in the context of assumptions about schooling and education.  To the extent possible, relate your experiences to the theory and praxis in readings, class discussions and activities.  Be prepared to discuss your assignment within a larger class dialogue.
NCATE-TESOL Standards:  2a and 2b.
4. Field Experience (15%) not to exceed 10 hours in a secondary school setting
Due date: October 25, 2004 [Session Eight].

Students will engage in classroom observations, in interactions with culturally and linguistically diverse students, and in teacher interviews. They will observe culturally appropriate teaching practices, assisting, and interacting with cooperating teachers of culturally and linguistically diverse students of all backgrounds. This practicum will enable students to understand and observe the use of standards-based practices and strategies related to the planning, implementation, and management of content instruction, including classroom organization, teaching strategies for developing, choosing, and adapting classroom resources.

They must compose a 4-5 page paper in which they reflect on that experience. Guidelines and suggested report format can be found in Part 2 of this syllabus.
NCATE - TESOL Standards: .3 and 3c.
GRADING SCALE

At George Mason University, course work is measured in terms of quantity and quality. A credit normally represents one hour per week of lecture or recitation or not fewer than two hours per week of laboratory work throughout a semester. The number of credits is a measure of quantity. The grade is a measure of quality. 
Since this is a graduate level course, high quality work is expected on all assignments and in class. Grades will be based on the completion of course requirements and on the scope, quality, and creativity of the assignments. In general, oral and written assignments will be evaluated using GMU’s University-wide system for grading graduate courses: 

	Grade
	TESOL ESL
Standards
	GRADING
	Grade Points
	Graduate Courses

	A+
	Substantially Exceeds Standard
	98 - 100
	4.00
	Satisfactory /Passing

	A
	Meets Standard
	93 – 97.49
	4.00
	Satisfactory /Passing

	A-
	Meets Standard
	90 – 92.49
	3.67
	Satisfactory /Passing

	B+
	Partially Meets Standard
	88 – 89.49
	3.33
	Satisfactory /Passing

	B
	Partially Meets Standard
	83 – 87.49 
	3.00
	Satisfactory /Passing

	B-
	Partially Meets Standard
	80 – 82.49
	2.67
	Satisfactory* /Passing

	C
	Attempts Standard
	70 – 79.49
	2.00
	Unsatisfactory /Passing

	F
	Does not Meet

Standard
	Bellow 70%
	0.00
	Unsatisfactory /Failing


* Note:  GSE students are advised that, although a B- is a satisfactory grade for a course, they must maintain a 3.0 average in their degree program and present a 3.0 GPA on the courses listed on the graduation application. Students' performance will be evaluated using letter grades. 

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT

STATEMENT OF EXPECTATIONS:

The College of Education and Human Development (CEHD) expects that all students abide by the following: 

Students are expected to exhibit professional behavior and dispositions. See gse.gmu.edu for a listing of these dispositions.  

Students must follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code. 

Students must agree to abide by the university policy for Responsible Use of Computing. See http://mail.gmu.edu  and click on Responsible Use of Computing at the bottom of the screen. 

Students with disabilities who seek accommodations in a course must be registered with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester. See www.gmu.edu/student/drc  or call 703-993-2474 to access the DRC.
PROPOSED Fall 2004 CLASS SCHEDULE 


"No culture can live, if it attempts to be exclusive” Mahatma Gandhi 
[Harijan, May 9, 1936]
	Day
	Theme
	Required Readings
(Before each class)
	Assignments

	One
Monday

August 30
	INTRODUCTION:

· Syllabus overview

· Students introduce to each other.
	The changing face of American schools: Beyond the deficit model.
(cf. Education Week, http://www.edweek.org/ew/ewstory.cfm?slug=04centintro.h20
	Please introduce yourself to the class forum in 50 words or less through GMU's Blackboard 5 electronic discussion.

Tell us your own story – your background, early experiences, and the nature of your work with children. Choose bullets or monologue style.

	Monday

September 6
	Labor Day

University Closed

	Two

Monday

September 13
	Nature of American Education:

· Philosophical/Ideological Context & Conflict

· 2. Historical Context
	· Sleeter & Grant, ch. One

· Osterling:

· Autobiographical essay

· Notes for a History of  US Education
	· Cultural bag: bring artifacts that represent your culture(s)/ subcultures
Class divides in groups: students will divide into teams in order to examine a particular approach to education for diversity. Each team will present their summaries and analyses to the class and facilitate discussion on the approach. The presentation will be evaluated.

Discussion Questions
1. What can schools do to meet the needs of all (i.e., 54 million) students and their families?

2. How can multicultural education help all students to achieve to their fullest potential?
3. What can each teacher do to create a classroom environment in which all students have a sense of belonging?
· What are some ways of connecting families of students from diverse backgrounds with students' classroom experiences and with the school?

	Three

Monday

September 20
	Manifestations of culture in the classroom: working with diverse populations
	Sleeter and Grant, Ch. 2 and 3
	Discussion Questions
1. How might you build on the prior knowledge of students from varying cultural backgrounds in a lesson?
2. What are some examples of activities that would build on prior knowledge of different students within a specific lesson?

3. How might you integrate students’ cultures, histories and/or traditions in your instruction in a particular content area?

	Four


Monday


September 27


	Multicultural Education in Northern Virginia and the US.

Speaker: Francisco Millet, Principal, Adams Elementary School. Washington, DC
	Discussion Questions
1. How can teachers address diversity—cultural, ethnic, linguistic, racial, religious, and socioeconomic—in the classroom while also promoting recognition of commonalities and unity?

2. What characteristics and educational practices would you look for to determine whether a school is committed to multicultural education?

3. What are some ways in which students can learn about different cultures as part of the curriculum?
	

	Five


Monday


October 4
	Personal presentations
	Reflective Personal Development 


	Personal histories presentations due.

	Monday,

October 11
	Columbus Day Recess

(Monday classes and labs meet on Tuesday. Tuesday classes do not meet this week

	Six


Tuesday


October 12
	Cultural contact. Cultural diversity in the U.S. and Virginia
Changing demographics


	Sleeter and Grant, Chapter  4

 
	Discussion Questions


1. How can schools help students better understand the diversity—cultural, ethnic, linguistic, racial, religious, socioeconomic—in which they live?

2. What are some ways in which students can learn about different subcultures and groups as part of the curriculum?

	Seven

Tuesday

October 18
	Cultural pluralism and instructional methods: 

Issues in curriculum development and social policy


	Sleeter and Grant, Ch. 5, 6

Rethinking our classrooms.  http://www.rethinkingschools.org/archive/18_01/roc181.shtml
	Mid-term Formative Course Evaluation
Discussion Questions

1. What are some examples of cooperative classroom activities that can promote understanding and respect among students from different backgrounds?

2. How can collaboration among students help to break down stereotypes and overcome prejudices?

3. What are some classroom learning activities that can help overcome stereotypes?

	Eight


Monday


October 25
	Models of Multicultural Education
	All chapters from Sleeter & Grant are due!

	Field Experience Report Due.
Discussion Questions

1. What is multicultural education?
2. What are the varying ways in which multicultural education is defined?

	Nine


Monday


November 1
	Child abuse, neglect, and intervention
Physical abuse, neglect, sexual abuse, and emotional abuse.
	Linday, Duncan (2002). An Introduction to Child Abuse. http://www.childwelfare.com/kids/caintro.htm#Top
US Department of Justice, National Institute of Justice. 

http://www.ojp.usdoj.gov/nij/childabuse
Child victimization

http://www.ojp.usdoj.gov/ovc/assist/nvaa99/chap10.htm

	Discussion Questions
1. What is the teacher's role when it comes to confidentiality around Abuse/ Neglect?
2. What cannot be kept confidential? 
3. It has been noted that abusive families, often "play games" related to treatment (including their response to school efforts). Explain this statement using an example

	Ten

Monday


November 8
	Anti-bias teaching within the context of multicultural education  
	Race, class, gender, disability, identity formation.

Anti-Defamation League. A World of Difference. Pledge and 

101 Ways you can beat it!

http://www.adl.org/prejudice/prejudice_pledge.html
Tracking, testing, and institutionalized inequality for students of color. Racial segregation.
	http://www.understandingprejudice.org/readroom/teachbib.htm

http://www.southerninstitute.info/toleranc.html
Discussion Questions

1. What are some things teachers can do to foster personal identity development among all their students?

2. How can use of multicultural education across the curriculum help address the learning needs of diverse students?

3. How can educators’ best help children handle issues of race, class, gender, and disability in the classroom and after school?

	Eleven


Monday


November 15
	Culturally relevant teaching / culturally responsive pedagogy
	Gay, G. (2000). Culturally responsive teaching: Theory and practice. Chp. 1-3

Gay suggests the following requirements for achieving success with ethnically diverse students.
1. The teacher must know the cultural characteristics and contributions of the ethnic groups in the class. and then he/she must:

2. Teachers must create a classroom climate conducive to learning for ethnically diverse students.

3. Teachers must build communities among diverse learners.

4. Teachers must build effective cross-cultural communication.
	Discussion Questions

For each suggested requirement, state at least one specific teaching behavior that YOU WILL USE to achieve the goal.
Identify factors that promote effective oral and written communication and collaboration with individuals, parents, and school and community personnel in a culturally responsive program. 

	Twelve


Monday 


November 22
	Educating teachers for social justice in an age of accountability.
	Cochran-Smith, Marilyn. (2004). Walking the Road: Race, Diversity, and Social Justice in Teacher Education. Foreword by Jacqueline Jordan Irvine
Multicultural Education Series
Pub Date: March 2004, 224 pages. Teachers College Press

Cochran-Smith guides the reader through the conflicting visions and ideologies surrounding the education of teachers for a diverse democratic society.
	Discussion Questions
Please comment Cochran-Smith’s view that “Students [are] still being prepared to teach in idealized schools that serve white, monolingual middle-class children from homes with two parents.” She urges that “ a better way to get good teachers...is in fact to open the doors and welcome lots more people into American public schools through lots more pathways.”


	Thirteen


Monday


November 29
	Group Presentations:
Group Activity: 
Comparing cross-Cultural experiences
	
	Lessons from 21st Century Students on Creating a Chance to Dream. 
 

	Fourteen
Monday

December 6
	Final Class

Group Presentations:

Pulling it all together

Course Synthesis


	
	Lessons from 21st Century Students on Creating a Chance to Dream.
(Course Performance-based Project)

Group written reports with Individual personal reflection due (40%).

	December 11, 2004

Last day of classes


GEORGE MASON UNIVERSITY

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT

MULTILINGUAL/ MULTICULTURAL EDUCATION

EDUC 537-001

Foundations of Multicultural Education

Fall 2004

Monday, 4:30 p.m. – 7:10 p.m.

Robinson Hall B 122

Syllabus

Part Two

Guidelines and Rubics

Major Course Requirements

	Assignments

Point Distribution

	Class Participation
	20 %

	Group Project
	40 %

	Reflective Personal Development Paper
	25%

	Field Experience
	15%


	Grade
	TESOL ESL
Standards
	GRADING
	Grade Points
	Graduate Courses

	A+
	Substantially Exceeds Standard
	98 - 100
	4.00
	Satisfactory /Passing

	A
	Meets Standard
	93 – 97.49
	4.00
	Satisfactory /Passing

	A-
	Meets Standard
	90 – 92.49
	3.67
	Satisfactory /Passing

	B+
	Partially Meets Standard
	88 – 89.49
	3.33
	Satisfactory /Passing

	B
	Partially Meets Standard
	83 – 87.49
	3.00
	Satisfactory /Passing

	B-
	Partially Meets Standard
	80 – 82.49
	2.67
	Satisfactory* /Passing

	C
	Attempts Standard
	70 – 79.49
	2.00
	Unsatisfactory /Passing

	F
	Does not Meet

Standard
	Bellow 70%
	0.00
	Unsatisfactory /Failing


	Points
	Does not meet Standard

(F)
	Attempts Standard

(C)
	Partially meets standard

(B)
	Meets/Exceeds  Standard

(A)

	1.  Student engages intensely in classroom activities or electronic discussions even when answers or solutions are not immediately apparent.
	Rarely, if ever, shows determination in the pursuit of solutions or uses strategies to keep self on track. 
	Sporadically shows determination in the pursuit of solutions and uses strategies to keep self on track.
	Consistently shows determination in the pursuit of solutions and uses strategies to keep self on track.
	Consistently demonstrates strong determination in the pursuit of solutions, monitors his or her level of involvement, and develops and uses a number of strategies to keep self on task.

	2.  Degree to which student integrates course readings into classroom
participation
	Unable to cite from readings; cannot use readings to support points; cannot relate readings with topic at hand.


	Rarely able to cite from readings; rarely uses readings to support points; rarely relate readings with topic at hand.


	Occasionally cites from readings; sometimes uses readings to support points; occasionally relate readings with topic at hand.
	Often cites from readings; uses readings to support points; often relate readings with topic at hand.

	3. Interaction/ participation in classroom and on-line discussions
	Never a willing participant, never able to respond to questions; never volunteers point of view.
	Rarely a willing participant, rarely able to respond to questions; rarely volunteers point of view.
	Often a willing participant, responds occasionally to questions; occasionally volunteers point of view.
	Always a willing participant, responds frequently to questions; routinely volunteers point of view.

	4.  Interaction/ 

participation  in classroom and on-line learning activities
	Never a willing participant, often acts inappropriately during role-plays, etc., never able to respond to direct questions; never volunteers point of view.
	Rarely a willing participant, occasionally acts inappropriately during role-plays; etc., rarely able to respond to direct questions, rarely volunteers point of view.
	Often a willing participant; acts appropriately during role plays; etc., responds occasionally to questions; occasionally volunteers point of view
	Always a willing participant; acts appropriately during all role-plays; etc., responds frequently to questions; routinely volunteers point of view.

	5.  Demonstration of professional attitude and demeanor
	Rarely prepared; often arrives late; never solicits instructors perspective outside class.
	Often unprepared; occasionally arrives late; rarely solicits instructors or colleagues’ perspective electronically or outside class.
	Rarely unprepared; rarely arrives late; occasionally solicits instructors or colleagues' perspective electronically or outside of class.
	Always demonstrates commitment through thorough preparation; always arrives on time; often solicits instructors perspective outside class


Group Project (40% of Grade)

Lessons from 21st Century Students on Creating a Chance to Dream

NCATE-TESOL’s Second Domain - Culture

Group Project Guidelines

Due Date for Written Report:  

Last Class Session

Group Presentations:  



Last Two Class Sessions

Purpose. The Lessons from 21st Century Students on Creating a Chance to Dream and presentation of the results of this project is designed to engage students in a performance-based assessment task.  

Overall theme: What are students and their parents or guardians saying about what constitutes a good education?

Goal: Engage education students in experiential learning opportunities that will help them develop the cross-cultural competence they need to advance social justice while acquiring the essential pedagogical skills, sociocultural awareness, and content knowledge necessary to facilitate learning in today’s diverse classrooms.

Each graduate student will interview a PK-12 student and her/ his parents and seek their opinion on what constitutes a good education. By including students as active participants, the process will enable you to listen to students' voices about their own learning. Based on these interviews, each group member will develop a vignettes, told in the words of the young people themselves, which addresses issues of schools and their relation to students' careers, the roles of teachers and parents, the support of community and religious agencies, their dreams, as well as the influence of peers regarding drugs, violence, and sexuality.

RATIONALE

There are many ways to incorporate students' ideas and questions into teaching. They key is listening to their voices and learning which educational issues both student, and their families view as important.

For the first time in history, the explicit goal of education as expressed in federal, state, and local policy is to educate all students to high levels, and to seek equality, not simply through equal treatment, but rather through providing equal access so that all students —inner-city, urban, suburban, rural—will have a fair opportunity to succeed in school and in life. 

Demographic changes in a twenty-first century global society are placing new demands on teachers who face the challenge of meeting the needs of students from racial, cultural, linguistic, and socioeconomic backgrounds different from their own (Beykont, 2002).

Few would disagree that to effectively meet this challenge, teachers and school administrators must develop and make use of cultural competency for creating productive and inclusive learning environments, building academic capability among all students, and forging relationships with students’ families and communities. 

BACKGROUND

Sonia Nieto, in a classic 1994 study Lessons from Students on Creating a Chance to Dream [Harvard Educational Review, 64(4), 392-426] calls for the inclusion of student voices as schools seek to reform curricula to be relevant to all members of the school community. Nieto included excerpts of interviews with students from many cultures exploring how included the students felt in their school communities. 

An important overall theme was that curriculums in many American schools were perceived by these students as being irrelevant to their lives and experiences. As a result, these students became disengaged from their school. 

Based on her findings, Nieto suggests that educators need to examine the "hidden curriculum" reflected in bulletin boards, extracurricular activities, and other messages given to students about their abilities and talents. She also commented that practices such as tracking can be problematic, and that teachers should carefully reflect and consider which practices work well with the cultures of the students they teach. Nieto specifically mentions group work as a technique that serves many students from minority cultures well. In the chapter, Nieto asserts in many ways that a monocultural education disempowers students.
THE EDUC 537 GROUP PROJECT

Objectives: 

1. To listen voices of students from a background different from the interviewer and learn from them, in their own words, what constitutes a good education.  
2. To engage and become familiar with their family and community. An ideal setting to conduct these interviews is at the student’s residence. 

3. To illuminate the educational experiences of culturally, linguistically, and socio-economically diverse students from the perspective of the students themselves as well as of their parents and guardians.

4. To cross-culturally analyze and study student/ family voices and to compare them with the views and perceptions of pre-service teachers enrolled in EDUC 537.

5. To provide graduate students the opportunity to collaborate with colleagues in a learning/professional community on a relevant topic of professional interest (student diversity).
6. To provide graduate students the opportunity to acquire and hone presentation skills, share professional knowledge and language analysis skills with colleagues and fellow students.   

Method:

Each pre-service teacher (EDUC 537 student) will gather data on a students and on her or his family, from a background different from the interviewer and learn from them, in their own words, what constitutes a good education. 

This assignment requires each graduate student:
· To engage in a constructive dialogue with one student and her or his family/guardian.

· To learn about her/ his life, backgrounds, and dreams with particular emphasis on their experiences with the American educational system. 

Each GSE group, in order to achieve these objectives will need to:

· Develop an interview protocol (e.g., personal, educational background).

· Document students' perceptions of their school experiences as well as those of their parents or guardians (i.e., each GSE student will conduct an individual case study).
· Compare and contrast those perceptions (i.e., the four individual case studies).
· Find and recommend culturally appropriate classroom/school applications.  

	Suggested Steps for Conducting the Project

	Step 1. 
	Each group will develop an "interview protocol" to guide the interviews. These are sets of organized, open-ended questions to guide the interview process

	Step 2
	· Each group member will interview a secondary school student from a racial, cultural, linguistic, or socioeconomic background different from her/ his own or with which s/he is not familiar. 
· You may audio or videotape the sample. It is recommended that the student you select is enrolled in the same secondary school/classroom where you are conducting your field experience.

· You will need to gain appropriate permission. If applicable, this may be accomplished during field observations in the natural classroom setting.
· Find out about the cultural, educational, linguistic background of the person you are interviewing.

· Be sure to identify the sample by asking the usual who- what- when- where- why questions. 

	Step 3
	All four group members meet, exchange interview data, and compare cross-cultural experiences of each of its members, highlighting lessons learned.

	Step 4
	The four group members coauthor a written report of their research project (one project report per group):

· 15 and 20 double-spaced, word processed pages.
· You must draw from a minimum of 5 sources and use the APA format to document your references. 

· Report must demonstrate graduate school quality, and will be assessed on content. 

	Step Five
	The four group members prepare a twenty-minute oral presentation of research project (PowerPoint and handouts are recommended) followed by a ten-minute question and answer period.

All group members should participate in the presentation. 

	Step Six
	Each individual student composes a personal reflection where she or he:

1. Reflects on her/ his own thoughts and assessment of the experience, 
2. On the implications for teaching.


Suggested Format for Final Written Report

(APA Style)

	Abstract

	I
	The Students & and their families

	
	Introduction of Participants:

Description/Identification, brief personal history of each  sample participant.  This may include:

Family/home
Age, place of birth, countries and cities where she or he has lived, if born overseas, and age when immigrated 

Composition of current household. 

Language (L1, L2) 

Proficiency levels (speak, listen, read, write, think) 

Religion
Educational experience

Academic history in the U.S. or overseas (e.g., grade level, type of educational background) 
Criteria for choosing the participants

Setting in which the dialogue took place.

	II
	Group Findings

	
	“All students of all backgrounds deserve the very best our society can give them, and their cultures, languages, and experiences need to be acknowledged, valued, and used as important sources of their education” (Nieto, 1996, p. xix).

	Examples of Alternative ways how various groups have organized this section

	Group A
	Parents and Family
Culture
Teachers and school
Friends and peers
	

	Group B
	Racial/ Ethnic identity

Language

Religion

Cultural Adaptation

Ties to Education
	

	Conclusions Application
	

	
	Classroom practice

Teacher training
	

	
	Listen to them

Constructivism

Involving the family

Self-fulfilling prophesy
	

	References

	Appendix

	Interview Protocol  

	
	

	Personal Connections and Reflections
	Each group member reflects about:

· What they have learned through the process of the project;

· Their experiences working collaboratively with colleagues.

· How they might use this process when teaching. 
	Group Member One

Group Member Two

Group Member Three

Group Member Four


	Points
	Does not meet Standard

(F)
	Attempts Standard

(C)
	Partially meets standard

(B)
	Meets/Exceeds  Standard

(A)

	1. Each group member interviewed a student from a racial, linguistic, socio-economic background with which s/he is not familiar. 

[It is better NOT to select a student you know well or teach]
	Does not conduct cross-cultural case study as described in guidelines.
	Conducted cross-cultural case study but not as described in guidelines.
	-Each group member conducted a different cross-cultural case studies as described in guidelines. 
-Met with the parents or guardians of the student interviewed.
	Conducted four different cross-cultural case studies as described in guidelines.

	2. Group developed a comparative, cross-cultural experiences of each of its members highlighting lessons learned. 
	No analysis or reflection included. Opinion. No support. Superficial assumptions.
	Analysis and reflection does not adequately/thoroughly address the areas studies [e.g., cultural sensitivity, racial/ethnic identity, religion, language, gender, exceptionality, adaptation to other cultures].
	Analysis and reflection thoroughly address most areas. Reflects on class themes or cites references.
	Analysis and reflection thoroughly address cultural sensitivity, racial/ethnic identity, gender, exceptionality, language, religion, adaptation to other cultures issues. Deeper explanations with support from sources and class themes.

	3. Language 
	No professional or incorrect language.
	Sporadic use of professional vocabulary.
	Some professional vocabulary.
	Professional vocabulary, phrasing, and tone.

	4. Context. Brief personal/family life history of sample participant.
	Limited factual data.
	Sporadic use of factual data.
	Case evidence used to make point. Limited connection.
	Multiple contexts. Rich. Concise.

	5. Presentation and APA Format
	Few or no APA formatting requirements are met (e.g., title page, abstract, page numbers, double-space). Report is messy and hard to follow. Poor grammar and spelling significantly reduce the readability of the report.
	Some formatting requirements are followed some of the time. The layout used is clumsy. There may be a significant number of misspelled words or poorly constructed sentences. However, the gist of the report can still be determined despite these technical writing difficulties.
	Most of the formatting requirements are met fairly consistently. The layout used is easy to read and follow. Grammar and spelling are basically correct. There are only a few misspelled words or awkward sentences.
	All required sections are present and in correct order. Paper is typed. Font size and type requirements are met. Layout conventions are used and followed consistently. Report is easy to read and follow.
All sentences are grammatically correct. All spelling is correct.


Reflective Personal Development Paper (25% of Grade)
5-to-10 page paper [double-space, APA style]
NCATE-TESOL’s Second Domain - Culture

Due Date: October 12, 2004

Students will compose an autobiographical, reflective paper related to how their life experiences, perceptions, education, and family background have led to their current ideas about teaching and learning diverse student populations.
Project Objective

1. To provide you with an opportunity to explore who you are as it relates to your potential as a future educator in America’s increasingly diverse and heterogeneous classrooms. 
2. To critically explore and actively engage your self-identity, cultural assumptions, and life experiences that shaped your cultural premises.

3. To help you learn, understand and use the major concepts, theories, and research related to the nature and structure of culture to construct learning environments that support culturally and linguistically diverse students’ development and content area achievement. 

Scope

Brainstorm upon your own PK- 16 educational background, experiences, and environments from a multicultural and diverse viewpoint. 

Write a five to ten page paper [double-space, APA style] recapturing your recollections and emphasizing your experiences with cultural diversity as a student in elementary, secondary, and higher education.

Some suggested questions you may want to ask yourself
· What messages did I receive growing up about what it meant to be a member of my  racial/ethnic group, religious, gender, sexual orientation, socioeconomic class, etc.? How has this, or later life situations that challenged it, informed the way you interact with students or colleagues or parents, either in or out of your group?

· Have you been encouraged (or forced) to think about issues like racism, sexism, heterosexism/homophobia, or classism? If so, how did those experiences shape your teaching and learning? If not, how has the lack of consideration of those issues informed your teaching and learning?

· What are some of your life experiences, or dimensions of your identity, that give you a unique insight into multicultural issues? 

· What are some of the areas or –isms with which you still struggle? What are some of your stereotypes or prejudices? How might you confront them?

Challenges

Try to think deeply about parts of your identity that put you in a privileged group (whiteness for race, maleness for gender, heterosexuality for sexual orientation, upper middle class for socioeconomic status, etc.) and the inequities around those areas. Challenge yourself. Use this as an opportunity to practice and model self-critique.

Suggested Format

	A Self-Assessment from a Multicultural Perspective

	Abstract

	Outline

	Family History
	Family Background  

	Life Experience
	· Cultural Experiences

· Childhood 

· Adolescence 

· College and beyond

· Adulthood

	Impact on Teaching
	· Personal Impact 

· Professional Impact/ educational?

	Impact on students


	· How are you planning to apply knowledge to teaching situations at PK-12 schools?

	Final Thoughts
	· What have you learned for this experience/assignment?

· Has your awareness changed?  

· What is your current thinking on the issues of culture, diversity, multiculturalism?

· What will you take with you?

	References
	
	


	Points
	Does not meet Standard

(F)
	Attempts Standard

(C)
	Partially meets standard

(B)
	Meets/Exceeds  Standard

(A)

	1. Exploration of family cultural and genetic background
	No evidence of reflection on genetic or family cultural background
	Little evidence of exploring personal genetic or family cultural background
	Adequately explores self identification of genetic and family cultural background
	Actively engages and explores socio-historical implications of genetic and family cultural background while linking these concepts to self-identification

	2. Synthesis of family cultural and genetic background into contemporary experience as an educator
	Very little or weak attempt to synthesize family cultural and genetic background with role as educator
	Although developed, ideas are not linked or synthesized logically
	Adequate synthesis of self-identification with contemporary role as an educator
	Actively engages and explores the influence that genetic or family cultural background plays on the role as an educator

	3. Exploration of personal life experiences
	No evidence of reflection on personal life experiences
	Little evidence of exploring personal life experiences
	Adequately explores self-identification as a result of personal life experiences
	Actively engages and explores how various life experiences have led to self-identification

	4. Synthesis of life experiences into contemporary experience as an educator
	Very little or weak attempt to synthesize life experiences with role as an educator
	Although developed, ideas are not linked or synthesized logically
	Adequate synthesis of self-identification with contemporary role as an educator
	Actively engages and explores the influence that life experience plays on the role as an educator

	5. Presentation and APA Format
	Few or no APA formatting requirements are met (e.g., title page, abstract, page numbers, double space).  Report is messy and hard to follow.  Poor grammar and spelling significantly reduce the readability of the report.
	Some formatting requirements are followed some of the time.  The layout used is clumsy.  There may be a significant number of misspelled words or poorly constructed sentences.  However, the gist of the report can still be determined despite these technical writing difficulties.
	Most of the formatting requirements are met fairly consistently.  The layout used is easy to read and follow.  Grammar and spelling used are basically correct.  There are only a few misspelled words or awkward sentences.
	All required sections are present and in correct order.  Paper is typed; font size and type requirements are met.   Layout conventions are used and followed consistently.  Report is easy to read and follow.  All sentences are grammatically correct.  All spelling is correct.


Field Experience (15% of Grade)
The overall length of the Field Report should be 4 - 5 double-spaced pages  
NCATE-TESOL’s  Standards 1b11, 2a3, 2b4, 3a3, 3c1

Ten hours of field experience are required for this course. Field experience requirement must be related to course objectives –observing culturally appropriate/responsive teaching practices– and may be conducted in the school of your choice.

Students will document their activities and observations during their field experience in the school.

Students will write a REFLECTIVE journal entry for each time they visit the school. Students should include observations about teaching style, discipline techniques, classroom dynamics, groups that you observe, and the use of technology. 

Field experience in integrated into EDUC 537-001 and should have a 10-hour minimum. If possible, it should be at the SECONDARY LEVEL.  Field experience consists of observing, interviewing teachers in the classroom, and possibly small group or individual tutoring.  Following this, a written report assessing teacher’s techniques and a synthesis of theory is completed.  

Other guidelines include:

· For in-service teachers the field experience should be completed in their class, via a reflective inquiry or action research project.

· For pre-service teachers, MME faculty will facilitate the placement.  

· EDUC 537-001 field experience may be conducted in the same classroom/school where another MME field experience is taking place as long as separate field experience objectives are achieved and reported.

An advantage of this field experience is that EDUC 537 students have an opportunity to visit, observe, and assist educators teaching real culturally, linguistically, and socioeconomically diverse students before they teach their own classrooms. It also helps graduate students focus the course, because it presents them with real world planning and executing teaching in diverse environments. 

Field Experience Objectives: 
The purpose of your field experience/ classroom observation is to SEE the various interpersonal interactions between the instructor, instructional aides, if any, classroom volunteers and yourself; and those interactions occurring AMONG students in the classroom; and BETWEEN these students and the above named adults. 
Become aware that your prior experiences, the novelty of your being in the observer role, your personal style, and your personal world view and biases will be reflected in your perceptions and journal/ log entry.
A. Pre-Service Teachers

Observe the application of multicultural/ multilingual teaching strategies and methods embodied in the classroom procedures of the cooperating teachers at K-12 levels.

Engage in teaching‑related fieldwork and observations—culturally appropriate/responsive teaching practices in classrooms serving culturally, linguistically, and socio-economically diverse student populations, and to reflect on those experiences theory and the objectives and content.
Learn and become familiar with successful and innovative culturally appropriate teaching practices. 
Obtain valuable insight into student responses to each type of activity.
Get to know students at a given age and grade, areas of strength and weakness, and general learning pace.
Observe and gain valuable insight into (a) classroom practices currently in use in surrounding school divisions, (b) the use of technology, (c) the use of curricula and texts, (d) implementation of national standards, and (e) the areas of strength and weakness and general learning pace of students at a given age and grade level 
B. In-Service Teachers

EDUC 537 in-service students will conduct an action research project in their classes, which addresses the objectives for the field experience. Please check with your mentor or school official to determine which activities require parental permission (possibilities: questionnaires, videotaped observations, interviews). 

Method: 

· To achieve the EDUC 537 field experience objectives, participants will engage in a maximum of 10 hours of school-based field experiences. 
· Students will engage in observations, interactions with students and teacher interviews in a school setting regarding the use of culturally responsive teaching methods. 
· Ask your cooperating teacher if you may talk with students briefly and at appropriate times about the activities they are pursuing.
· A written, 4 - 5 page, double-spaced report is due on October 25, 2004.

· Some guidelines and a suggested report format are described follows. 

	Suggested Field Experience Report
Content & Format
4 - 5 double-spaced pages

	Introduction
	The school in which you observed/participated 
· Size, demographics, population, short description, etc.
· The grade level, days and times you will be in school.
[Some of this information should be available on-line on the school's or school division's web site or in the front office].

	1. Observations and Lessons: The Write Up

	The observation visits are intended for the participant to get his/her "feet wet" in a culturally and linguistically diverse classroom. 
· The guiding questions (attached) may serve to target your observation notes.  (You need not cover all the topics listed; they are guides for your observation notes).
· Your written report should synthesize the information gleaned.

	
	· Describe briefly one of the Lessons observed - Use the following guidelines to focus your notes (You do not have to answer all of the questions here).

	2. Cooperating Teacher Interview
	If and when convenient, you may want to ask for a conference with the teacher:

· For your planning purposes, a pre-observation interview may last 10-15 minutes, but you should be observant of the teacher’s time demands; 
· A follow-up post-lesson interview should only take 5-10 minutes. 
· As you prepare for the interviews, you may want to use some of the questions below as a guide (add your own, or delete, as appropriate). 

	Reflections/Conclusions
(1 – to 1.5 pages)
	This final section provides the opportunity for you to draw together theory and practice by reflecting on the observations, activities and/or interviews. 
· Comment on how the information gleaned applies to culturally, linguistically, and socio-economically diverse issues and practices we have examined and discussed in this course.  
· It is suggested that you select three or four issues and target your commentary in order to avoid redundancy.  
· As you think and write about these school-based activities, you should refer to the course readings and discussions.  (For example, were they reflected in the lesson, or the teacher's belief system?  How?  How did this experience affect your own beliefs and future practices?) 
· One paragraph should state how this knowledge may be applied to your future teaching situation.

	Appendix
	Field Observation Form with Hours and Location Reported (see-attached form)


BE SURE TO THANK THE COOPERATING TEACHER FOR HER/HIS TIME.

Please Remember: 
· You are a guest at your field experience school.   
· Appropriate attire and conduct are important, and professional courtesy is always essential

Field Experience Hours and Report due on October 25, 2004
The following suggested field experience activities are designed to help you prepare for writing your paper analyzing teaching styles and classroom management preferences.

Over time, patterns of interaction that are complex in nature will emerge. These in turn will assist the student observer in his/her later work as a student teacher and a career teacher to understand accurately what classroom dynamics exist and how to impact them in the interest of high quality instruction. 

1. Initial observations

	Seating arrangements

(e.g., rows, cooperative groups)
	Daily routine
	Ability grouping?
	Amount of L1 & L2 used by students

	Use of daily lesson plan 
· Objectives and implementation
· Were objectives posted?
	Use of visuals and/or technology
	Classroom appearance
· How is the class “decorated”? 

· Where is the teacher’s desk?
	?Percentage of time devoted to 4 skills (reading, writing, listening, speaking) and the 5th skill of thinking

	Class size, grade, subject


	How diverse (e.g., socio-economically, culturally, and linguistically) was the classroom?
	Students in Free and Reduced Lunch Program?
	Students:

· Special Education

· English Language Learners


2. Briefly list, analyze, and discuss various room arrangements seen. (How did they support or interfere with learning?)
3. Observe a discussion session for the kinds of student participation which occur.  How often are students asked to participate in divergent thinking?  How often are students asked to participate in convergent thinking?

4.  Observe teaching techniques to determine which ones involve students in convergent thinking  and which ones involve students in divergent thinking activities.

5. Observe a lesson and determine how many academic disciplines the teacher has decided to use in that lesson.  How are these various disciplines integrated?

6. Observe a “discovery” lesson to determine the nature of the investigation and its outcome.

7. Observe an “inquiry” lesson to determine the nature of the investigation and its outcome.

8. Observe a lesson in which individualization of instruction is a major focus.  How does the instructor plan for helping students at different skill levels improve their expertise?

9. Talk with the cooperating teacher about the kinds of controversial issues which his/her students may be studying.  Ask permission to observe a session in which a controversial issue is being examined so that you can determine what the issue is and its resolutions.

10. Talk with the cooperating teacher to find out which method(s) he/she prefers to use and why: “discovery,” “inquiry,” problem-solving discussion, simulations, lectures, directed reading of primary sources, directed reading of secondary sources, “practice” exercises, learning centers, cooperative learning, individual research, activities using software and/or the internet, etc.

11. Observe rules and procedures to determine potential preferences for relationship/listening.

12. confronting/contracting, or rules/consequences approaches to classroom management.

NOTE:  ALL  PROPER  NAMES  SHOULD   BE  OMITTED  FROM  YOUR  PAPER

Additional Suggestions:

a) What were the lesson's objectives?  Were they posted for the students?
b) How was the lesson introduced? Presented? 
c) What instructional activities were used? How cognitively demanding were they? Were the activities context-embedded, or context-reduced? (examples)
d) What other instructional methods were used? (e.g., grouping)
e) What type of student/teacher interactions take place? (e.g., formal, informal, personal, direct, etc.)
f) What type of student/student interactions take place? 

Suggestion for a teacher interview

A. Pre-Observation – Themes : 

1. Please describe your classroom. Do you have special education students? English language learners? Gifted and talented students? Were all your students born in the USA? 

2. What are your general goals for your students?  What skills and knowledge do you want them to develop? Are you following a standard curriculum?

3. How do you examine the methods, practices, curriculum and materials used in instruction, counseling, and student assessment to determine whether every single one of your students is being included in the learning process? 
4. How do you like to present new material? What types of classroom activities do you prefer? 

5. How do you see your role in class? (In terms of a continuum between teacher-centered on one end, and student-centered on the other.) 

6. How do you see the role of students? How much responsibility do you provide for and expect of your students? Do you expect the same responsibility from each one? 
7. Do your students' socio-economic, cultural and linguistic backgrounds affect your teaching methods? (If yes): In what ways?

8. In terms of the upcoming lesson—the one you will be observing:
a) What is the objective of the lesson? 
b) What types of materials will you use?  

B. Post-Observation – Themes:
1. What was your impression of the lesson? 
2. Do you think that you accomplished all your objectives? Why?
	Points
	Does not meet Standard

(F)
	Attempts Standard

(C)
	Partially meets standard

(B)
	Meets/Exceeds  Standard

(A)

	1. Student spent a minimum of 10 hours preparing, observing and participating in a culturally and linguistically diverse classroom.
	Missing more than 8 observation hours, as required by CEHD-GSE.
	Missing 5—to—8 classroom observation hours, as required by CEHD- GSE.
	Missing 1-4 classroom observation hours, as required by CEHD-GSE.
	Carefully planned, and chosen field experience opportunity.

Observation hours completed, as required by CEHD-GSE. Voluntarily assisted cooperating teacher in classroom.

	2. School and class observed (e.g., location, demographics, ambiance, culture, physical environment, socioeconomic issues).
	Minimal factual data. Does not describe or analyze school and classroom culture/physical environment. Superficial overview of context or environment in which school/classroom are located.
	Limited factual data, and limited description of school and classroom cultural/ physical environment.
	Some factual data and description of school and classroom cultural /physical environment.
	Educational facility: briefly describes programmatic, functional, spatial, and environmental characteristics of both the school and classroom. School and classroom culture: analyzes the attitudes and beliefs of persons both inside the school and in the external environment, the cultural norms of the school, and the relationship between persons in the school/ classroom and its impact or influence in creating an authentic learning environment.

	3. Cooperating Teacher
	Cooperating teacher not interviewed (e.g., pre- and post-observation interviews). Profile of cooperating teacher(s) neither addressed nor included.
	Sporadic information on cooperating teacher.
	Some evidence used to make point. Limited connection.
	Careful and thoughtful interview of cooperating teacher. 
Included her/his profile (e.g., teaching philosophy, academic background, years of service, courses/subjects taught, languages spoken, international experience).
Conducted several pre- and post-observation interviews

	4. Lesson(s) Observed
	Quietly Sits in the back of the classroom. Does not participate nor gets involved in the classroom
	Does not participate nor get involved in observed classroom. Superficial discussion of teaching style and student involvement
	Attaches and briefly analyzes/comments/ discusses lesson plan. Limited analysis of teaching style and student involvement/participation.
	Lesson plan attached and discussed: Includes: (a) Summary of lesson plan; (b) Objectives & Implementation; (c) Activities involved; (d) Materials used; (e) Teaching styles; (e) SLA strategies used; (f) Assessment. Addresses degree to which teacher employs direct instruction. Includes analysis of student involvement/ participation.

	5. Report
	No reflections on classroom observations and activities; 
Does not apply knowledge/ experience to future teaching; 
Does not use professional literature.
	Does not provide requested comments or reflection on observed lessons or classroom environment; Very limited application of knowledge/experience to future teaching.
	Does not comment or reflect on all areas of the observed classroom/lesson/student observed or does not reflect with depth; Knowledge applied minimally to teaching at PK-12 schools; Limited use of professional literature to support analysis.
	Discussed strengths and weaknesses of the teacher(s) interviewed and lesson(s) observed. 
Thoughtful comments and reflection on observed classroom/lesson/students observed; 
Applied knowledge to future L2 teaching at PK-12 schools; 
Extensive use of professional literature to support analysis.

	6. Presentation and APA Format
	Few or no APA formatting requirements are met (e.g., title page, abstract, page numbers, double-space). Report is messy and hard to follow. Poor grammar and spelling significantly reduce the readability of the report.
	Some formatting requirements are followed some of the time. The layout used is clumsy. There may be a significant number of misspelled words or poorly constructed sentences. However, the gist of the report can still be determined despite these technical writing difficulties.
	Most of the formatting requirements are met fairly consistently. The layout used is easy to read and follow. Grammar and spelling used is basically correct. There are only a few misspelled words or awkward sentences.
	All required sections are present and in correct order. Paper is typed; font size and type requirements are met. Layout conventions are used and followed consistently. Report is easy to read and follow. All sentences are grammatically correct. All spelling is correct.


GEORGE MASON UNIVERSITY

College of Education and Human Development

Graduate School of Education

FIELD EXPERIENCE REPORTING FORM
Name:






Semester/Yr:   Fall 2004
School:

Course:
EDUC 537  

Title: 

Foundations of Multicultural Education

Professor:

Jorge P. Osterling, Ph.D.


Clock hours: 10

Observation site/class/grade
  Teacher 
Date

Hours on site
Use this form as a way of keeping track of your required ten hours of field observations.

Please return this form when you submit your written report.
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