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GEORGE MASON UNIVERSITY

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT

Graduate School of Education

Ph.D. in Education

EDUC893 001

Seminar in Educational Anthropology

Fall 2004

9/1/2004 through 12/8/2004

W - 4:30:00 PM - 7:10:00 PM

Robinson Hall (R) A250

Call  73926

Credits: 3

	
	

	PROFESSOR
	Jorge P. Osterling, Ph.D.

	Office Phone
	703-993-8136

	Office Location
	A-Robinson, 323 A-Robinson, 323

	Office Location
	A- Robinson, 323

	Office Hours
	M & W — 1:30 p.m. – 4:00 p.m.

	Email address
	josterli@gmu.edu

	Homepage
	http://mason.gmu.edu/~josterli


COURSE DESCRIPTION: 
A. Prerequisites

Admission to Ph.D. program or permission from instructor
B. Course description from the University Catalog 
Examines how theories and research from educational anthropology and educational sociology can help clarify and address contemporary educational issues and concerns. Focuses on U.S. public schools, with comparative materials from other educational settings and other societies. 

NATURE OF COURSE DELIVERY:
This course examines theory and research in educational anthropology and related work from educational sociology, which offer rich and varied approaches to the study of education. Because many of you taking the course will want to use an approach or approaches to culture as part of your conceptual framework for a research study, the course is organized around different ways culture is conceptualized and examined.
Using this basic structure, we will examine how scholars have used these different approaches to study:

a) The educational engagement and performance of "cultural groups" 

b) Classrooms, schools, programs, and innovations.

STUDENT OUTCOMES:

This course is designed to enable students to: 

a) Know and be able to analyze critically cultural theories as used in research on "cultural groups" and in research on classrooms, schools, programs, or innovations.

b) Be able to relate cultural theories and research from educational anthropology and sociology to an educational topic of your choice.

REQUIRED TEXTS:

Texts (Available in the GMU bookstore)

Jacob, E., & Jordan, C. (Eds.). (1993). Minority education: Anthropological perspectives. Norwood, NJ: Ablex. 

Levinson, B. (2000). Schooling the symbolic animal: Social and cultural dimensions of education. Lanham, MD: Rowman & Littlefield.

MacLeod, J. (1995). Ain't no makin' it: Aspirations and attainment in a low-income neighborhood? (2nd ed. reissue published in 2004). Boulder, CO: Westview.

Readings Packet (Available electronically -- GMU Electronic Reserves). 

http://oscr.gmu.edu/cgi-bin/ers/OSCRgen.cgi
Course: EDUC 893
Osterling, Jorge

Password: anthropology
Eisenhart, M. (2001a). Changing conceptions of culture and ethnographic methodology: Recent thematic shifts and their implications for research on teaching. In V. Richardson (Ed.), The Handbook of Research on Teaching (4th ed.) (pp. 209-225) Washington, DC: American Educational Research Association.

Eisenhart, M. (2001b). Educational ethnography past, present, and future: Ideas to think with. Educational Researcher. 30(8): 16-27.
Gallimore, R., & Goldenberg, C. (1993). Activity settings of early literacy: Home and school factors in children's emergent literacy. In E. Forman, N. Minick, & C. A. Stone (Eds.), Contexts for learning: Sociocultural dynamics in children's development (pp. 315-335). New York: Oxford University Press.

Gibson, M. (1997). Complicating the immigrant/involuntary minority typology. Anthropology and Education Quarterly, 28(8): 431-454.

Hoffman, Diane M. (1996). Culture and Self in Multicultural Education: Reflections on Discourse, Text, and Practice. American Educational Research Journal. 33(3): 545‑569.

Jacob, E. (1987). Qualitative research traditions: A review. Review of Educational Research, 57, pp.10-18. 

Jacob, E. (1997). Context and cognition: Implications for educational innovators and anthropologists. Anthropology & Education Quarterly 28(1): 3-21.
Lee, Carol D. (2001). Is October Brown Chinese? A Cultural Modeling Activity System for Underachieving Students. American Educational Research Journal. 38(1): 97‑141 Spring 2001.

Mehan, H. (1992). Understanding inequality in schools: The contribution of interpretive studies. Sociology of Education, 65: 1-20.

Muncey, D., & McQuillan, P. (1996). Reform and resistance in schools and classrooms: An ethnographic view of the Coalition for Essential Schools (pp. 3-5, 16-18, and 45-68). New Haven: Yale University Press.

Reese, L. (2002). Parental strategies in contrasting cultural settings: Families in Mexico and “El Norte.” Anthropology and Education Quarterly, 33(1): 30-59.

COURSE REQUIREMENTS, PERFORMANCE-BASED ASSESSMENT, AND EVALUATION CRITERIA:
A. Requirements
a. Class Participation — 10%
b. Oral Presentations on Written Projects — 10%
c. Written Projects–80% (20% for each of the two short papers; 40% for final paper)
	
	
	
	

	First short paper due

A
	October 13, Class 7
	c. 8-10 pages  
	20% grade

	Second short paper due

A + more =B
	November 17, Class 12 
	c. 8-10 pages  
	20% grade

	Final paper due

A + B +more = C
	December 8, Class 14
(last day of class)
	c. 15-20 pages 
	60% grade


B. Performance-Based Assessments & Criteria for evaluation

Class Discussions – 10%

The class will be run as a seminar and you are expected to participate actively in class discussions. You are expected to read assignments carefully and critically before each class.  Participation will be graded on a regular basis throughout the semester.

Criteria for evaluation: 
· Evidence of careful and analytic reading of the assignments, 
· Thoughtfulness of questions raised, and relevance,

· Thoughtfulness of remarks to subjects under discussion.
Oral Presentations on Written Projects--10%

You will each give a brief presentation to the class of your written projects.  The goals of the presentation are to convey to the class what you have learned that is of interest to the whole class, to share the application of what you have learned to your own interests, to get feedback from course members on your work, and to generate deeper discussions about the course content.
Please note that I have scheduled oral presentations for the three written projects the week before the final version of the paper is due.  I expect tyour oral presentation to be based on a serious draft of your written paper (i.e., one that you would be comfortable turning in for a grade).  After your class presentation, you will have a chance to make any (presumably, minor) revisions to the paper before turning it in to me. 
Criteria for evaluation:
· Clear and in-depth discussion of project, 
· Links in an appropriate way to readings,

· Completion of presentation within allotted time.

Written Projects–80% (20% for each of the two short papers; 40% for final paper)

In order to help you “consolidate” your learning from the course readings and discussions around a topic of particular interest to you, two short papers (for the first two major sections of the course) and a medium length paper (at the end of the course) are required in this seminar.

C. Grading Scale 

	Graduate Grading Scale

	A+
	=
	100 points

	A
	=
	95 – 99 points

	A-
	=
	90 – 94 points

	B+
	=
	85 – 89 points

	B
	=
	80 – 84 points

	C
	=
	75 – 79 points

	F
	=
	0 – 74 points


COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT (CEHD) STATEMENT OF EXPECTATIONS:
CEHD’s expects that all students abide by the following: 

Students are expected to exhibit professional behavior and dispositions. See gse.gmu.edu for a listing of these dispositions.  

Students must follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code. 

Students must agree to abide by the university policy for Responsible Use of Computing. See http://mail.gmu.edu  and click on Responsible Use of Computing at the bottom of the screen. 

Students with disabilities who seek accommodations in a course must be registered with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester. See www.gmu.edu/student/drc  or call 703-993-2474 to access the DRC.

PROPOSED CLASS SCHEDULE

	Class
	tHEME
	rEQUIRED rEADINGS

	One

September 1
	Introduction to the course.

Overview of research on culture and education.
	Eisenhart (2001a), Changing conceptions of culture and ethnographic methodology...

Levinson pp. 1-11 and pp. 15-end of first paragraph on p. 20 in Levinson book

Related reading (from required texts; see supplementary bibliography for other suggestions)

Overall introduction and section introductions in Levinson book: Sutton pp. 75-82; Foster pp. 161-168; Borman, Fox & Levinson pp. 239-247; Eisenhart pp. 317-326.

Jacob & Jordan pp. 3-13 in Jacob and Jordan book
Geertz chapter, pp. 25-30, in Levinson book

	Two

September 8
	Holistic approaches to education within a cultural group
(Culture as a "way of life")
	Reread Eisenhart (2001a) p. 210, “Culture as a way-of-life...”

Jacob (1987). Qualitative research traditions, pp. 10-18

Mead chapter, pp. 36-40, in Levinson book

Flinn chapter, pp. 123-136,  in Levinson book

Related reading
Jacob and Jordan pp. 17-24 (ch. 2) in Jacob and Jordan book

	Three

September 15
	Cultural differences approach to education
	Reread Eisenhart (2001a) pp. 210-211 “Cultural difference theory...”

Erickson pp. 27-31(Intro and “Thesis: Communication process explanation”) in Jacob and Jordan book

Heath chapter, pp. 169-189 in Levinson book

Vogt, Jordan & Tharp, pp. 53-65 in Jacob and Jordan book

	Four

September 22
	Cultural-ecological theory
	Reread Eisenhart (2001a) pp. 211 first paragraph under “Challenges to the widespread view...”

Ogbu chapter, pp. 190-206  in Levinson book

Gibson chapter, pp. 113-128 in Jacob and Jordan book

Suarez-Orozco chapter, pp. 129-143 in Jacob and Jordan book

Related reading  Ogbu , pp. 83-111 in Jacob and Jordan book

	Five

September 29
	Critiques of and some alternatives to cultural difference, and cultural-ecological approaches
	Re. cultural difference approaches
Reread Eisenhart (2001a) pp. 211-212 “Challenges to the widespread view...”

Eisenhart & Graue chapter, pp. 165-179, in Jacob and Jordan book

Re. cultural-ecological theory
Gibson, M. (1997). Complicating the immigrant/involuntary minority typology

Re. both approaches
Erickson chapter, pp. 27-51 in Jacob and Jordan book

Smith, Gilmore, Goldman & McDermott, pp. 209-231, in Jacob and Jordan book

Related reading
D’Amato chapter, pp. 181-207, in Jacob and Jordan book (re. structural and situational rationales)


	
	
	

	Six

October 6
	Student presentations 

	Re. application of cultural theories to your own interests (based on draft reports)

	Seven

October 13
	Social reproduction and resistance theory
	Reread Eisenhart (2001a) p. 212-213  “Social reproduction theory”

MacLeod book, chapters. 1-8

Related reading
Eder chapter, pp. 248-258 in Levinson book

Connell, Dowsett, Kessler & Ashenden chapter, pp. 296-313 in Levinson book

*First short paper due

	Eight

October 20
	Social reproduction and resistance theory continued; critiques
	MacLeod book, chs. 9-11

Mehan (1992), Understanding inequality in schools

	Nine

October 27
	Emerging directions: Identity, discourse, postmodernism and cultural productions
	Reread Eisenhart (2001a), pp. 213-222

Fordham chapter, pp. 327-343 in Levinson book

Nespor chapter, pp. 344-357 in Levinson book

Eisenhart (2001b), Educational ethnography past, present, and future

	Ten

November 3
	Bridging cultural and psychological approaches: sociocultural/ socio-historical/ neo-Vygotskian approaches
	Eisenhart p. 322 (two full paragraphs on the page) in Levinson book

Gallimore & Goldenberg (1993). Activity settings of early literacy

Lee (2001). Is October Brown Chinese?

	Eleven

November 10
	Student presentations Understanding Educational Programs
	Re. application of cultural theories to your own interests (based on draft reports)

	Twelve

November 17
	Applying approaches to culture to understanding educational programs
	Muncey & McQuillan (1996) Reform and resistance in schools and classrooms, pp. 3-5, 16-18, and 45-68

Eder chapter, pp. 248-258 in Levinson book

Jacob (1997). Context and cognition

*Second short paper due

	November 24
	No Class

Thanksgiving Break

	Thirteen
December 1
	Student presentations on final projects
	(based on draft reports)

	Fourteen

December 8
	Analyzing culture in multicultural education. Course Conclusion. Course Evaluations.
	Hoffman (1996). Culture and self in multicultural education

Reese (2002). Parental strategies in contrasting cultural settings

*Final paper due
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Written Projects 80%

[20% for each of the two short papers; 40% for final paper]
I'd like your written work in the course to provide the opportunity for you to:

(a) Extend and deepen your understanding of different approaches to culture and 

(b) Apply a cultural approach or approaches to an educational topic of particular interest to you. 

For those of you interested in using an approach to culture as part of your conceptual framework for a research study, you could use the written assignments in this course as a way to build a foundation for that framework.

In order that you get feedback early in your work, I would like you to submit three written projects, with the second building on the first, and the third building on the first two.

The first written project (20% of grade) is due Oct. 13, the second written project (20% of grade) is due November 17, and the third (60% of the grade) is due December 7. 

The final project needs to involve analytical consideration of the material, not just description. (See suggestions below.)

I look forward in meeting with each of you at your early convenience discuss your written projects. After we have an agreement about what you will do for your projects, please send me a short email summarizing what you will do for your written projects.

Suggestions for possible written projects:

1. The first short paper  might involve further examining one approach to culture examined in the first half of class and applying it to a selected topic in education (a possible dissertation topic, for example). The second and final papers might involve examining the same educational topic from two different approaches to culture (presumably including the one examined in the first project) with the goal of evaluating the usefulness of the two "lenses" for your study of the topic. 

2. The first short paper might be a (descriptive) review of a subset of studies on a particular topic which use one or more cultural approaches. The second and final papers might be an analytic review of a broader set of studies on the same topic with the goal of identifying unresolved questions and areas for future study.

3. The first short paper might involve examining an approach to culture in depth, possibly examining how the approach has developed over time. The second and final short papers  could involve applying that cultural approach to a particular educational topic.
Criteria for evaluation: selection of appropriate topic(s), use of cultural perspective(s), demonstration of thorough and thoughtful command of topic(s) and understanding of the approaches(es) to culture examined, clear organization and writing, analytic and conceptual treatment of topic(s) in second project. 
Software to Assist Qualitative Data Analysis

· CAQDAS: Computer Assisted Qualitative Data Analysis Software 
Provides access to demo versions of software, information on the Qual-software mailing list, a bibliography, and a help line.

· Social Science Software Information Bank 

· ATLAS
· Ethnograph 

· HyperRESEARCH
· QSR: N6 & NVivo
�Could tell them in class re. Application to classrooms, programs, innovations--Anyon, 1981





